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TEACHER’S MANUAL
Chapters 1-5

4

Talent Development Secondary Program

CONCEPT MAP:
Essential and Guiding Questions for To Kill a Mockingbird

Essential Questions:

How can people learn to
practice compassion toward

others who are different
from them? 

How is racial or ethnic 
prejudice related to a lack of

compassion?

Ch. 1-6
Empathy

How does imagining 
yourself in another 

person’s situation change
how you think and feel

about that person, and how
you relate to him or her?
How important is it to be

able to do this?

Ch. 7-11
Reversal

How can unexpected
personal experiences
significantly change

one’s understanding of
a person or situation?

Ch. 24-31
Hypocrisy

Why is it easy to have 
compassion in some 

situations and be blind to
one’s lack of compassion in
others? How do a person’s

upbringing, culture, and
values contribute to 

these “blind 
spots”?

Ch. 17-23
Marginalization

Why are some people
excluded or ignored 

because of who they are
or how they live? How
should we respond to

such situations?

Ch. 12-16
Convictions

What makes people
choose a more difficult
course of action rather

than an easier one? What
makes a principle worth

defending even when 
almost everyone else 
disagrees with you?
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STUDENT GUIDE
Chapters 1 – 6
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Discussion Guide #1
Chapters 1–6 (pages 1-50)

Vocabulary List A
assuaged (p. 3)
piety (p. 3)
strictures (p. 4)
dictum (p. 4)
impotent (p. 4)
taciturn (p. 4)
unsullied (p. 4)
synonymous (p. 5)
imprudent (p. 5)
sweltering (p. 5)
talcum (p. 5)
ambled (p. 5)
detachment (p. 6)
epic (adj., p. 6)
tyrannical (p. 6)
inhabited (p. 6)
entity (p. 6)
cowlick (p. 8)
teemed (p. 8)
eccentric (p. 8)
quaint (p. 8)
repertoire (p. 8)
vapid (p. 8)
veranda (p. 8)
malevolent (p. 8)
stealthy (p. 9)
morbid (p. 9)

nocturnal (p. 9)
mutilated (p. 9)
predilection (p. 9)
domiciled (p. 10)
asylum (p. 10)
conceded (p. 11)
nebulous (p. 11)
commissioned (p. 12)
meditatively (p. 12)
gouges (v., p. 13)
concession (p. 14)
foray (n., p. 15)
condescended (p. 15)
apprehensively (p. 16)
peculiarities (p. 16)
indigenous (p. 16)
immune (p. 16)
literate (p. 17)
wallowing (p. 17)
illicitly (p. 17)
compelled (p. 17)
sentimentality (p. 19)
delegation (p. 20)
vexation (p. 21)
mortification (p. 21)
onslaught (p. 23)
speculation (p. 23)

dispensation (p. 23)
cordially (p. 23)
*erratic (p. 24)
*tranquility (p. 24)
iniquities (p. 25)
flinty (p. 25)
revived (p. 25)
phenomenal (p. 25)
furor (p. 26)
contemptuous (p. 27)
contentious (p. 27)
expansively (p. 27)
condescension (p. 27)
diminutive (p. 27)
leisurely (adv., p. 28)
*dispersed (p. 28)
mystifies (p. 28)
*refraining (p. 28)
monosyllabic (p. 28)
fractious (p. 29)
*amiable (p. 29)
judiciously (p. 31)
capital (adj., p. 31)
disapprobation (p. 31)
diction (p. 31)
discernible (p. 32)
severed (p. 32))

Guiding Question:  Empathy:  How does imagining yourself in
another person’s situation change how you think and feel about
that person, and how you relate to him or her? How important
is it to be able to do this?

Essential 
Questions
How can people
learn to practice
compassion toward
others who are 
different from them? 

How is racial or 
ethnic prejudice 
related to a lack of
compassion?

Empathy:

The ability to under-
stand other people’s
feelings and 
experiences by 
imagining yourself in
their situation
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Special Glossary
Andrew Jackson - (1767-1845) seventh president of the United
States

Creeks - a grouping of Native American peoples originally settled
in what is now Georgia and Alabama

Battle of Hastings - (1066) a decisive battle in British history

apothecary - a pharmacist; someone who makes medicinal drugs

Cornwall - a county at the southwestern tip of England

John Wesley - (1703-91) a British clergyman and evangelist whose
teachings led to the founding of the Methodist Church

chattels - (old-fashioned) private property; here, slaves

trot-lines - fishing lines baited and left in a body of water to catch
fish without close supervision

spittoon - a jar-like container into which people spit tobacco juice 

dispatched - sent; here, killed

mare - a female horse

picture show - (old-fashioned) movie 

Dracula - title of a novel written by Bram Stoker in 1897 about a
vampire; also made into an early horror film in 1931

Merlin - the legendary wizard in stories of King Arthur and his
knights; a magician

flivver - (old-fashioned) a small, cheap automobile 

beadle - (old-fashioned) a low-ranking local police officer 

cannas - a broad-leafed flower similar to lilies

Dewey Decimal System - a number system for organizing books in
libraries; however, what Jem is really referring to here is the educa-
tional philosophy of John Dewey (1859–1952), a famous psychol-
ogist and reformer

penmanship - (old-fashioned) handwriting 

scrip stamps - paper money for amounts less than a dollar, issued
by the government to needy people for emergency use during the
Depression

entailment - a legal term relating to the inheritance of property
continued...
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WPA job - a job under the Works Progress Administration, an
agency created by the federal government to provide employment
working on public projects during the Depression

magnesia - milk of magnesia, a white chalky liquid used to treat
mild digestive illnesses

The Writer ’s  Craf t  

Point  of  V iew 

To Kill a Mockingbird is written from the first person point of
view. Novels written from the first person point of view allow
readers to know the innermost thoughts and desires of the
character telling the story. This story is told from the point of
view of Scout Finch. Other characters’ thoughts can only be
guessed at by observing their actions and their dialogue. 

As you read the following chapters, note Scout’s age when
she experienced the events in the novel. How does her age
affect how she views these events? How old do you think
she is as she recounts the story to you, the reader? 
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DISCUSSION QUESTIONS AND ACTIVITIES

Section I. Read chapters 1-3 (pages 1-32). Discuss your responses to the questions and activities
with a classmate. Then write your answers separately.

1. How old is Scout Finch as she tells the story to you, the reader? What is her purpose in
telling the story? Does she tell the story from her point of view as a child, as an adult, or
both? Explain your answer. 

2. How are the townspeople different from the country people in Maycomb? How long do
you think these differences between the town and country people have existed? 
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3. In what way does the Radley home play a central role at the start of the novel? Do you
think the home will continue to be an important part of the story? Why or why not? 

4. Because the story is told from Scout’s point of view, we see other characters through her
eyes. What do you think the other characters think of Scout? In the chart below, list
several other characters and some words or phrases that each one might use to describe
Scout. 

Character What He/ She Would Say About Scout

Infer  
Meaning:

Try to “read between
the lines”: what are
some of the author’s
subtle criticisms of
the people of 
Maycomb?
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5. The author uses Scout’s experience in first grade to criticize some teachers and teaching
methods. What does she criticize about them?

6. Atticus tells Scout that “you never really understand a person until you consider things
from his point of view” (page 30). Name two people with whom Scout has already
clashed because she did notunderstand their point of view.
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Make A 
Predict ion:

Will Scout’s 
experience of school
improve as time goes
on?

Will the children ever
succeed in making
Boo Radley come
out? Vocabulary List B

auspicious (p. 32) 
sluggishly (p. 33)
minute (adj., p. 34)
unanimous (p. 35)
*ethical (p. 35)
abominable (p. 36)
*arbitrated (p. 37)
suffocating (p. 37)
*cowardice (p. 38)
melancholy (p. 39)
evasion (p. 40)
quelling (n., p.41)

aloof (p. 42)
foolhardy (p. 42)
benign (p. 42)
tacit (p. 42)
arbor (p. 42)
chameleon (p. 42)
magisterial (p. 42)
pestilence (p. 42)
*benevolence (p. 43)
obsession (p. 43)
incomprehensible (p.

45)

peril (p. 45)
placidly (p. 46)
*inquisitive (p. 49)
asinine (p. 49)
quibbling (p. 49)
ramshackle (p. 52)
rigid (p. 53)
dismemberment (p.
55)

malignant (p. 55)
desolate (p. 57)
lattice-work (p. 57)

Special Glossary
Indian-heads - pennies bearing the image of a woman’s head
with a feathered headdress, minted between 1859 and 1909

scuppernongs - golden-green grapes that grow in the southern U.S.

Gothic - sinister, eerie, and mysterious

azaleas - flowering bushes

nut grass - a very persistent weed with spiky leaves and three-
sided stems

Second Battle of the Marne - an important battle that took place
in France in 1918 and marked the turning point of World War I

bridgework - a set of false teeth

kudzu - a fast-growing, hairy vine with three-pointed leaves 
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The Writer ’s  Craf t  

Dialect

Dialect is a local form of speech that differs from standard
English in grammar, vocabulary, and pronunciation. A person’s
use of dialect might tell us where he or she comes from, but
it also might reveal the person’s ethnic background or level
of education.

As you read the following chapters, observe how the author
uses dialect. Do all characters speak the same way? Why or
why not? How does the use of dialect add to the story? How
would the story be affected if the author did not have her
characters speak with a dialect?

DISCUSSION QUESTIONS AND ACTIVITIES

Section II. Read chapters 4-6 (pages 32-57). Discuss answers to the following questions with a
classmate, then write your answers separately.

1. How has Scout’s relationship with Jem and Dill changed when Dill returns to Maycomb?
Why does this put her in an awkward position when the boys plan activities that she
thinks are dangerous or unwise? 
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2. Describe the children’s new favorite summertime game. Why do you think Jem does not
want to tell Atticus what they are playing? 

3. Why does Scout begin to spend more time with Miss Maudie? How does the author use
Scout’s dialogue with Miss Maudie to suggest a new way of looking at the Radley family?

STUDENT GUIDE
Chapters 1 – 6
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Infer  
Meaning:

Try to “read between
the lines”: how are
Scout’s and Jem’s
ideas about Arthur
Radley changing? Why
are they changing?

SAMPLE 

Do Not Duplicate



STUDENT GUIDE
Chapters 1 – 6

10

Talent Development Secondary Program

4. What other clues have suggested to Scout that the Radley place might not be as scary as
people say? What do you think the explanation might be? 

5. How does Atticus respond to the children’s first attempt to make direct contact with Boo
Radley? What happens with Jem and Dill’s new plan to try to catch a glimpse of him? 
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Literature-Related Writing

1. Atticus often tries to help Scout and Jem empathize with people
their community looks down on. Write an editorial for your
school or community newspaper to help readers empathize
with a group of people whose experience is less well-known or
understood (for example, those with certain disabilities, immi-
grants, or others considered “outsiders”).

2. Many of the incidents in To Kill a Mockingbird are based on
events from Harper Lee’s own childhood in Alabama. Write a
personal narrative about an exciting or scary adventure from
your childhood. 

3. A legend is a story that has been handed down from the past
that many people believe to be true, even though it cannot be
proven. A legend developed around the Radley home in May-
comb. Write a legend about a place or landmark in your com-
munity.

Project-based Learning

1. Find out more about the Great Depression and how it affected
life in small rural towns like Maycomb. Tell your classmates what
you learn. 

2. Scout’s experience in school is different in many ways from
schools today. Interview a grandparent or an older person you
know about his or her experience in school. Compare it with
your school. Report the similarities and differences to your
class.

3. Draw a map of the neighborhood where Scout and Jem live, or
draw a picture of the Radley house as it is described in the text. 

Make A 
Predict ion:

Will Atticus find out
that Jem visited the
Radley place after he
was told to leave the
Radleys alone?

Will the chidren find
out who has been
leaving them treats
and treasures in the
knothole?
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Reversal:

A turnaround; a 
complete change in a
person’s position,
perspective, or under-
standing

Vocabulary List A
baffled (v., p. 58)
*perpetual (p. 58)
embalming (n., p. 58)
whittles (p. 60)
burdensome (p. 61)
ascertaining (p. 61)
cleaved (p. 61)
palate (p. 61)
vigil (p. 62)
unfathomable (p. 63)
aberrations (p. 63)
accosted (p. 65) 
procured (p. 66) 

libel (p. 67)
perpetrated (p. 67)
caricature (p. 67)
disregard (n., p. 72)
perplexity (p. 73)
gastric (p. 75)
inordinately (p. 76)
*compensation (p. 77)
ingenuous (p. 77)
analogous (p. 77)
*fluently (p. 78)
innate (p. 78)
provocation (p. 79)

inevitable (p. 79)
guilelessness (p. 80)
gravitated (p. 80)
*fanatical (p. 81)
deportment (p. 81)
mortify (p. 83) 
*tentatively (p. 83)
tarried (p. 84)
*subdued (v., p. 84)
obstreperous (p. 85)
remorseful (p. 87)
invective (p. 87)

Discussion Guide #2
Chapters 7 - 11 (pages 57-112)

Guiding Question:  Reversal: How can unexpected personal 
experiences significantly change one’s understanding of a
person or situation?

Essential 
Questions
How can people
learn to practice
compassion toward
others who are 
different from them? 

How is racial or 
ethnic prejudice 
related to a lack of
compassion?
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Special Glossary

hoo-dooing - (colloquial; variation of voodoo) casting bad luck on
people, often by means of small dolls representing the victims

walked on eggs - (idiom) was extremely careful

Rosetta Stone - an ancient stone with carved writing found in 1799
in the town of Rosetta, Egypt

touchous - (colloquial; variation of touchy) oversensitive

Appomattox - a town in Virginia; site of the last battle of the Civil
War and the surrender of Confederate forces under General Robert
E. Lee (April 9, 1865)

thrift - here, a small evergreen shrub

morphodite - a creature with both male and female characteristics

worrying another bone - (idiom) thinking about something else

still - here, a device for illegally distilling whisky

get your goat - (idiom) make you angry 

General Hood - (John B., 1831-1879) a general of the Confederate
Army who wore a very long, full beard

Missouri Compromise - (1820) a decision of the United States Con-
gress, determining the territories where slavery would be permitted
and where it would beforbidden as the country expanded to the
west

Stonewall Jackson - (General Thomas J., 1824-1863) a popular
general of the Confederate Army; also known as “Old Blue Light”

hookah - a pipe that draws smoke through a chamber of water

jetty - a wall or a dock that extends into a body of water

catwalk - a narrow, elevated walkway

widow’s walk - a platform with a railing on top of the roof of a house

trousseau - here, the clothing a bride takes with her into marriage

on tenterhooks - (idiom) very nervous about an outcome 
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continued...

The Writer ’s  Craf t  

The Unrel iable Narrator,  Impl ied Meanings,
and Making Inferences

Stories told from the first person point of view often feature
an unreliable narrator—particularly when the point of view
is that of a child. A skillful writer includes clues in the story
that enable readers to guess at implied meanings, mean-
ings that are suggested but not clearly stated, sometimes
because the narrator herself does not fully understand
them. This kind of guessing is called making inferences. 

Scout often reports other peoples’ conversations without
fully understanding them. For example, when Miss Maudie
tells Scout that some men are hard and cruel even though
they are religious (page 45), Scout thinks she is talking about
Atticus or perhaps Mr. Boo Radley. However, a careful reader
can guess that Miss Maudie’s criticism is aimed at Mr. Nathan
Radley, and that she thinks Mr. Nathan Radley’s harshness
is to blame for Mr. Boo Radley’s strange behavior.In order to
“read between the lines” and understand things that Scout
does not, notice the facts and bits of conversation she re-
ports but doesn’t understand. Try to fit those ideas together
like pieces of a puzzle. What are the other people in
Scout’s life concerned about? What relationships can you
find between the things people say and the decisions they
make? What are they thinking about that they don’t tell
Scout?
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continued...

DISCUSSION QUESTIONS AND ACTIVITIES

Section I. Read chapters 7-9 (pages 57-89). Discuss answers to the following questions with a
classmate, then write your answers separately.

1. What does Jem tell Scout about the night he returned to the Radley place to get his
pants? Why does Jem find this scary?

2. List the new treasures Jem and Scout find in the knothole. What can we guess about the
person who put them there? What do you think is the real reason Mr. Nathan Radley plugs
the knothole with cement?
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3. What mysterious event occurs the night that Miss Maudie’s house burns down? What
can you infer about why Jem and Atticus decide not to return the blanket to the Radleys
(page 72)?

Visual ize:

Many of the events in
these chapters take
place at night. Make
a “mind movie,” and
try to imagine the
events as Scout and
Jem experience
them.
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4. What new source of conflict arises for Scout in chapter 9? How does Atticus try to help
Scout cope with the insults she receives?

5. Why does Scout fight with her cousin Francis? Why doesn’t she want Uncle Jack to tell
Atticus what Francis did?
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Make A 
Predict ion:

What will happen to
the Finch family as a
consequence of 
Atticus’ commitment
to defend Mr. Robin-
son? WIll Scout
manage to keep her
promise?

attributes (n., p. 89)
*inconspicuous (p.
89)

rudiments (p. 90)
tartly (p. 90)
mausoleum (p. 90)
*vehemently (p. 95)
paralyzed (adj., p. 97)
*articulate (adj., p. 97)
gingerly (adv., p. 98)
jubilantly (p. 99)
passé (p. 99)
wrathful (p. 99)

melancholy (adj., p. 99)
livid (p. 100)
gallantly (p. 100)
bedecked (p. 100)
obscurely (p. 101)
degeneration (p. 102)
*premise (p. 102)
umbrage (p. 102)
assessment (p. 102)
acquisition (p. 102)
skulked (p. 103)
palliation (p. 103)

inaudible (p. 103)
vacated (p. 104)
oppressive (p. 106)
tirade (p. 106)
undulate (p. 107)
viscous (p. 107)
propensities (p. 108)
*infuriated (v., p. 108)
antagonized (p. 109)
devoid (p. 110)
escapade (p. 111)
cantankerous (p. 111)

Vocabulary List B

Special Glossary
Providence - God, viewed as the power over everything that happens

Jew’s harp - a small metal musical instrument, held between the
teeth and plucked with the fingers to make a twanging sound

breastworks - (military) a low wall built as a defense in battle

if I had my ’druthers - (colloquial) if I could choose

pitchfork - a farming tool resembling a large fork, the size of a
shovel, with three sharp prongs; generally used to move hay

CSA pistol - a military pistol of the Civil War (“Confederate States
of America”)

apoplectic - (from “apoplexy,” an old-fashioned term for a stroke)
here, extremely upset; speechless with anger continued...
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Special Glossary (continued) 

philippic - a speech harshly attacking someone

rectitude - morally correct behavior 

interdict - a decree forbidding someone to do something

Dixie Howell - (1912-1971) a football star at the University of Ala-
bama in the early 1930s; later a college football coach

reconnaissance - (military) a survey; an observation

calomel - mercurous chloride, a chemical compound once used as
a medicine but now known to be toxic

Ivanhoe - a novel written by Sir Walter Scott in 1819

beholden - (colloquial)  indebted to or dependent on someone or
something

The Writer ’s  Craf t  

Symbol ism and Moti f

A symbol is a real object used to represent an idea. For ex-
ample, the bald eagle is used as a symbol to represent
American freedom. Symbols in literature can include colors,
objects, places, and living things. Yellow might be used to
represent cowardice, or black to represent death. In the fol-
lowing section, the author introduces the mockingbird as a
symbol. Observe what the characters say about the mock-
ingbird. What does it symbolize?

A motif in a literary work is an idea that keeps popping up
and helps to create continuity in the work. It might be a visual
image, such as a color or an object; it might be a specific
sentence or phrase. It might also be an idea, such as a
theme or a comparison of two different things. A motif
sometimes has a symbolic value. 

In this novel, the mockingbird is a recurring motif. Notice
what is said about it in this section, and watch for it to ap-
pear in future chapters.
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DISCUSSION QUESTIONS AND ACTIVITIES

Section II. Read chapters 10 and 11 (pages 89-112). Discuss answers to the following questions
with a classmate, then write your answers separately.

1. According to Atticus and Miss Maudie, why is it wrong to kill a mockingbird? What do you
think the mockingbird could symbolize?

2. Why does Scout feel “ashamed” of her father? How does her opinion of Atticus reflect her
point of view as an unreliable narrator?
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3. Why are Scout and Jem so terrified when Heck Tate urges their father to shoot the mad
dog? How does this incident affect their view--and ours--of Atticus’ character? 

4. What is the real reason that Atticus makes Jem read to Mrs. Dubose? What do you think
Jem and Scout learn from this experience?

Quest ion:

Why do you think 
Atticus has never told
the children about his
sharpshooting skills?SAMPLE 

Do Not Duplicate
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5. Compare Atticus’ courage in facing the mad dog to Mrs. Dubose’s courage in overcoming
her morphine addiction. How are they similar? How are they different? What have Jem and
Scout learned about true courage? 

Make A 
Predict ion:

How will these 
lessons in courage
help the children as
they face increasing
hostility because of
their father’s commit-
ment to defend Tom
Robinson?
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Project-based Learning

1. Using Internet or library resources, learn more about the mock-
ingbird. Find a recording of a mockingbird singing. Play the it
for your classmates and share what you have learned.

2. Learn more about rabies in dogs. What are the signs of rabies?
How can it be prevented? Create a poster or give an oral report
to share your discoveries with your classmates.

3. Scout is amazed to learn that her father was known as the
best shot in Maycomb County when he was young. Talk with a
relative or friend who knew one of your parents as a teenager.
Find out at least three things you didn’t know before about
your parent in his or her youth.

Literature-Related Writing

1. Scout’s views of several people--including Boo Radley, her father
Atticus, and old Mrs. Dubose--have been challenged in this
section. Have you ever had a negative view of someone, only to
change your mind when you learned more about the person?
Write a personal narrative about your experience, telling how
your opinion changed and why you changed it.

2. Atticus asks Scout not to fight with her classmates, no matter
what they say to her. Make a list of five creative ways to avoid
a fight when people are saying bad things or disrespecting you. 

3. Write an essay telling what you believe true courage is. Include
specific examples from the lives of people you know.
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Discussion Guide #3
Chapters 12-16 (pages 115-166)

Vocabulary List A
inconsistent (p. 115)
appalling (p. 115)
altercation (p. 115)
remote (p. 116)
*diligently (p. 116)
frivolous (p. 116)
indignantly (p. 119)
ecclesiastical (p. 120)
garish (p. 120)
qualms (p. 120)
deity (p. 121)
denunciation (p. 122)
*austere (p. 122)

*tedious (p. 124)
aggravates (p. 126)
tactful (p. 128)
extract (v., p. 128)
formidable (p. 128)
prerogative (p. 129)
incestuous (p. 130)
obliquely (p. 130)
myopic (p. 130)
caste (p. 131)
discreet (p. 131)
abstract (adj., p. 132)
warily (p. 132)

inflection (p. 133)
elusive (p. 133)
curtness (p. 134)
*pensive (p. 135)
taut (p. 137)
rankling (p. 137)
edification (p. 138)
resignation (p. 138)
resilient (p. 139)
*infallible (p. 140)
fortitude (p. 142)
bestowed (p. 142)

Guiding Questions:  Convictions: What makes people choose a
more difficult course of action rather than an easier one? What
makes a principle worth defending even when almost everyone
else disagrees with you?

Essential 
Questions
How can people
learn to practice
compassion toward
others who are 
different from them? 

How is racial or 
ethnic prejudice 
related to a lack of
compassion?

Convictions:

Strong, deeply held 
beliefs that direct a
person’s choices, 
decisions, and actions

Special Glossary

barnacles - (used figuratively here) small shellfish that attach
themselves to the hulls of ships

Birmingham - the capital of Alabama

Shadrach - (biblical) one of the three friends of the prophet Daniel
who were condemned to be burned in a furnace, but were miracu-
lously saved (Daniel chapter 3)

Octagon soap and castile - two kinds of soap, one very strong and
the other gentler and usually scented continued...

SAMPLE 
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Special Glossary -continued

habiliments - (old-fashioned) clothing and accessories

Mardi Gras - (French for “Fat Tuesday”) a carnival-like holiday cele-
brated just before the religious season of Lent begins

asafoetida - a strong-smelling gum resin derived from plants and
widely used in folk remedies

rotogravure - an old-fashioned printing process

impedimenta - paraphernalia; supplies

bootleggers - illegal liquor suppliers

voile - a thin, sheer cotton fabric

shinny - here, moonshine (illegal liquor)

amanuensis - a person who writes things down for someone else

carnal knowledge - sexual relations 

DISCUSSION QUESTIONS AND ACTIVITIES

Section I. Read chapters 12-14 (pages 115-144). Discuss answers to the following questions with
a classmate, then write your answers separately.

1. What differences does Scout notice when she and Jem visit Calpurnia’s church? How do
these differences reflect the differences between the white and black communites in
Maycomb?  

SAMPLE 
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2. How does the black congregation’s view of Tom Robinson’s arrest contrast with that of
most white people in Maycomb?

3. Why has Aunt Alexandra come to stay with the FInches? How  does her arrival change
Scout and Jem’s daily lives? What are some of the issues about which Aunt Alexandra
and Atticus have differing opinions?

Clar i fy :

Scout says, “Aunt
Alexandra fitted into
the world of Maycomb
like a hand into a
glove, but never into
the world of Jem and
me.” Why is this?
What does it suggest 
about the Finch 
family’s status in 
Maycomb?

SAMPLE 

Do Not Duplicate
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Make A 
Predict ion:

Will Aunt Alexandra
make Scout into a
“lady”?

How will Dill’s arrival
change Scout and
Jem’s summer? 

*placid (p. 144)
begrudge (p. 145)
ominous (p. 146)
evaluation (p. 146)
criteria (p. 147)
affliction (p. 149)
venerable (p. 150)
detractors (p. 150)
*succinct (p. 151)
acquiescence (p. 152)
justification (p. 153)

overture (p. 153)
*futility (p. 153)
aggregation (p. 154)
uncouth (p. 154)
idiocy (p. 154)
impassive (p. 154)
encumbered (p. 155)
intense (p. 156)
profane (p. 156)
*subtle (p. 157)
prominent (p. 159)

akimbo (p. 159)
*elucidate (p. 160)
gala (adj., p. 160)
affluent (p. 160)
dispel (p. 162)
reminiscent (p. 162)
sundry (adj., p. 162)
unobtrusive (p. 163)
connivance (p. 165)

Vocabulary List B
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Special Glossary

change of venue - (legal) the decision to hold a trial in a locality
different from that in which the crime was committed

Henry W. Grady - (1850-1889) a Southern journalist who advocated
the recovery of the South after the Civil War and its reconciliation
with the Northern states

Ku Klux Klan - an organization that supposedly protected the white
American heritage by terrorizing minorities such as blacks, Catholics,
and Jews; it was in a period of decline during the Depression, at
the time of this novel’s setting

linotype - an old-fashioned printing machine

hitching rail - a horizontal railing provided for people to attach their
horses, mules, or donkeys to while doing business in town 

battlements and flying buttresses - architectural features similar
to those found in medieval castles

fey - eccentric; bizarre 

Mennonites - members of a Christian religious group, in this case
distinguished by their conservative style of dress

Prohibition - a federal law in force from 1920 to 1933 making the
use of alcoholic beverages illegal 

snuff - tobacco in a powder form, used by sniffing 

Roman carnival - a public spectacle of ancient Rome in which
people were killed or maimed by wild animals or armed gladiators

William Jennings Bryan - (1860-1925) a leading politician, well
known as an extremely gifted and popular speaker 

subpoena - (legal) a court order to provide evidence in a case

solicitor - here, the prosecutor; the lawyer representing the govern-
ment 

litigants - (legal) the parties disputing a civil court case 

SAMPLE 
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DISCUSSION QUESTIONS AND ACTIVITIES

Section II. Read chapters 15 and 16 (pages 144-166). Discuss answers to the following ques-
tions with a classmate, then write your answers separately.

1. What does Jem  understand about the men’s confrontation with Atticus in front of the
jail that Scout does not? Why does Mr. Cunningham convince the men to leave after
Scout speaks to him?

The Writer ’s  Craf t  

Mood

Mood is the feeling created by a literary work. Mood is con-
veyed through descriptions of the setting and characters,
choice of words (diction), and sentence structure (syntax).
The mood in a given work may change at different points in
the story. Some examples of mood are: suspenseful, scary,
humorous, sad, serious, and cheerful. What moods have
been most noticeable in To Kill a Mockingbird so far? As you
read the following section, notice the mood of the scene at
the jail (chapter 15). What is the mood of the scene outside
the courthouse (chapter 16)? How does the author create
the mood found in each chapter?

SAMPLE 

Do Not Duplicate



STUDENT GUIDE
Chapters 12 - 16

30

Talent Development Secondary Program

2. Why is Atticus unwilling to judge Mr. Cunningham harshly, despite his role in the lynch mob
trying to take Tom Robinson from the jail? What does Atticus’ attitude toward Cunningham
show about his perspective on people in general? 

3. Scout is surprised to learn that Atticus had no choice about defending Tom Robinson, but
was assigned the case. Why didn’t Atticus tell her this? Why are the townspeople angry
with Atticus, even though he had no choice in the matter? 

Visual ize:

Make a “mind movie”
of the encounter in
front of the jail. What
do you see? What are
the sounds and
smells? Do the same
thing for the scene
outside the court-
house in Chapter 16.

SAMPLE 
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4. What is the atmosphere in the town the morning of Tom Robinson’s trial? What does this
reveal about the townspeople?

5. Compare the mood of chapter 15  (particularly the scene outside the jailhouse) with that
found in chapter 16. How does the author create the mood of each chapter?

Make A 
Predict ion:

What will happen
during the trial?

SAMPLE 
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Literature-Related Writing

1. Aunt Alexandra is very concerned that Jem and Scout learn
about their family history—at least the parts she approves! What
do you know about your family history? Interview a parent or
relative, then write a short account of your family’s history,
going back at least two generations (to your grandparents’ time).
You may go further back if you have enough information. 

2. Pretend you are Mr. Underwood and the Robinson trial is set to
begin the next day. Write an article or an editorial about the
trial for The Maycomb Tribune. 

3. Pretend you are Dill. Write a letter to your mother apologizing for
running away from home, and asking permission to spend the
rest of the summer in Maycomb at Aunt Rachel’s house.

Project-based learning

1. Visiting Calpurnia’s church gives Scout and Jem a new view of
the lives of people who are different from them. With your
parents’ or guardians’ permission, visit a house of worship that
you do not usually attend. What aspects of the service seem
familiar to you, and which ones are new to you? How does vis-
iting this place of worship help you to better understand the
people who go there regularly?

2. Do the sensationalism and curiosity that surround the Tom
Robinson case sound familiar to you? Find an article in a news-
paper or magazine about a criminal case that has received a
lot of media attention. Tell your classmates about the case. Tell
them why you think it has received so much attention.

3. Draw or paint a picture illustrating a scene from this section, for
example, the children’s visit to Calpurnia’s church, the nighttime
confrontation outside the jail, or the arrival of the spectators to
watch Tom Robinson’s trial.

SAMPLE 
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Discussion Guide #4
Chapters 17-23 (pages 166-227)

Vocabulary List A
*scrutiny (p. 166)
skewed (adj., p. 167)
infinite (p. 169)
corroborating (p. 169)
*fluctuations (p. 170)
congenital (p. 170)
indigenous (p. 170)
supplemented (p. 170)
varmints (p. 170)
gleaning (n., p. 170)
barricade (n., p. 170)
deigned (p. 171)
acrimonious (p. 171) 
subsided (p. 172)

serene (p. 173)
dictum (p. 173)
smugly (p. 173)
intensity (p. 173)
import (n., p. 174)
dogged (adj., p. 174)
earnestness (p. 174)
genially (p. 175)
tenet (p. 177)
*complacently (p 177)
ambidextrous (p. 178)
pantomime (n., p. 178)
strenuous (p. 179)
soothing (adj., p. 180)

mollified (p. 180)
contorted (p. 181)
primly (p. 181)
pilgrimage (p. 184)
involuntary (p. 184)
arid (p. 185)
shriveled (p. 186)
reconsider (p. 186)
exodus (p. 188)
predicament (p. 194)
expunge (p. 196)
*candid (p. 198)
*impudent (p. 198)

Guiding Questions:  Marginalization: Why are some people
excluded or ignored because of who they are or how they live?
How should we respond to such situations?

Essential 
Questions
How can people
learn to practice
compassion toward
others who are 
different from them? 

How is racial or 
ethnic prejudice 
related to a lack of
compassion?

Marginalization: 

Excluding people from
a group or pushing
them to the outer
edges; denying certain
people the privileges
and power that others
enjoy.

SAMPLE 
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Special Glossary

court reporter - a person who takes note of everything said in a trial

bantam cock - (used figuratively here) a small, aggressive domestic
fowl 

kindling - wood to be burned in a fire

objection - (legal)  a lawyer’s protest that the opposing lawyer is
using an improper line of questioning

overruled - (legal) a judge’s declaration that an objection is not
valid

chiffarobe - a wardrobe with drawers or shelves along one side

ex cathedra - (Latin) a declaration made using the authority of
one’s position

misdemeanor - (legal) a relatively minor offense 

thin-hided - (idiom) overly sensitive

DISCUSSION QUESTIONS AND ACTIVITIES

Section I. Read chapters 17-19 (pages 166-199). Discuss answers to the following questions with
a classmate, then write your answers separately.

1. What do Mayella Ewell and her father accuse Tom Robinson of doing? What does Atticus
suggest really caused her injuries?

SAMPLE 

Do Not Duplicate



STUDENT GUIDE
Chapters 17 - 23

35

Talent Development Secondary Program

2. Explain why Atticus makes a point of showing the jury that Mr. Ewell is left-handed.

3. Tom Robinson testifies that Mayella invited him into the house, then tried to kiss him. If
this account is accurate, why would this put him in a particularly awkward situation?

Make
Connect ions:

Mayella’s advances
put Tom Robinson in
an awkward and 
dangerous situation.
What real-life exam-
ples do you know of
from the Jim Crow
era? What are the
risks today for those 
confronting unwanted
sexual attention? 

SAMPLE 
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4. On one side of the T-chart below, list facts and testimony that suggest that Mr. Robinson
is guilty of the charges brought against him. On the other side, list facts and testimony
that suggest he is not guilty. Is there reasonable doubt that Tom Robinson committed the
crime? Why or why not?

Evidence that Robinson Is Guilty Evidence that Robinson Is Not Guilty

Make A 
Predict ion:

Will Robinson be
found guilty or not
guilty?

*equivalent (p. 202)
iota (p. 203)
enormity (p. 203)
contraband (p. 203)
unmitigated (p. 204)
temerity (p. 204)
caliber (p. 204)
industrious (p. 205)
pauper (p. 205)

*integrity (p. 205)
peeved (p. 206)
relenting (p. 207)
acquit (p. 207)
*exhilarated (p. 207)
demurred (p. 209)
preliminary (p. 209)
*cynical (p. 214)
feral (p. 214)

fatalistic (p. 215)
ruefully (p. 215)
credibility (p. 218)
furtive (p. 218)
*adamant (p. 220)
stolidly (p. 220)
sordid (p. 221)
droned (p. 223)
infantile (p. 226)

Vocabulary List B
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Special Glossary

capital charge - (legal) a crime that carries a death sentence if the
accused is found guilty

distaff side - the female side; “distaff side of the Executive branch”
refers to First Lady Eleanor Roosevelt

Rockefeller - (John D., 1839-1937) a famous American industrialist,
philanthropist, and millionaire

Einstein - (Albert, 1879-1955) a famous, brilliant German scientist

commutes his sentence - (legal) changes his punishment for one
that is less severe

DISCUSSION QUESTIONS AND ACTIVITIES

Section II. Read chapters 20-23 (pages 199-227). Discuss answers to the following questions
with a classmate, then write your answers separately.

1. What is the secret that Mr. Dolphus Raymond shares with Scout and Dill? Why does Scout
find him so fascinating?

SAMPLE 
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2. Summarize the main points of Atticus’ closing statement to the jury.

3. Why is Jem especially devastated by the outcome of Tom Robinson’s trial? What conclusion
does he reach about “Boo” Radley as a result?

Summarize:

Try to capture the 
elements of Atticus’
argument. SAMPLE 

Do Not Duplicate
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4. Contrast the responses to the trial’s outcome of Miss Maudie Atkinson and Miss Stephanie
Crawford. How does Miss Maudie try to encourage the children?

5. In spite of the trial’s outcome, both Atticus and Miss Maudie express hope that the town
is taking small steps to overcome racial prejudice. Why do they believe this? 

Make A 
Predict ion:

How will Mr. Ewell try
to take revenge on
Atticus?

SAMPLE 
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Literature-Related Writing

1. Write a newspaper article for The Maycomb Tribune reporting
on the Robinson trial and its outcome.

2. Write a letter to the editor of your school or city newspaper,
expressing your opinion about a current event or a situation
you believe to be unjust.

3. Miss Maudie Atkinson admires Atticus becaue he stands up
for what is right when others in Maycomb do not have the
courage to do so. Do you know of someone who “does the right
thing,” defending the interests of those less fortunate in your
neighborhood? Write a short article about that person. Submit
your article to a school or community newspaper for publication.

Preparation for Cornerstone Task

Select ONE of the Cornerstone Tasks described on pages 54-55.
Begin preparation this week by carrying out the appropriate activ-
ity, as described below.

1. Breaking down barriers: Identify at least one group of people in
your community who are marginalized because of their religion,
race, social class, national origin or immigrant status, language,
disability, or for any other reason. Think about ways you could
reach out to get to know people in this group (such as cultural
or religious events; sports, music, or social gatherings; and/or
interviewing a spokesperson or leader of the group about their
experience and the challenges they face). Write down your plan
on the template provided (page 42) and make the contacts
necessary to carry it out.

2. Community heroes: Identify someone in your community who
has taken a stand for what is right, even at great personal cost.
Contact this person to schedule an interview. Begin planning the
questions you will ask and write them down on the planning
sheet provided on page 43. 

SAMPLE 
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3. Public justice: Find the documentary films Gideon’s Army and
Defending Gideon online. View one or both films, taking notes
on the information presented. Choose one of the following:

a. Individual project: Contact a public defender in your city.
Schedule an interview with him or her. Begin planning the ques-
tions you will ask and write them down on the planning sheet
provided on page 43.

b. Team project: Working with a team of classmates, begin
planning a public screening of one or both documentaries,
using the Gideon’s Army at Work Toolkit, available online. Use
the planning template on page 44 to decide on your goals and
target audience, marketing strategy, and practical details (per-
missions, projection, seating, refreshments if desired, etc.)
Begin to select leader(s) and questions for after-screening dis-
cussion, choosing from those provided in the Gideon’s Army at
Work Toolkit. Keep careful notes on your planning process and
decisions.

SAMPLE 
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Who is marginalized in my community? _____________________________________________

Why? (How are they “different”?) ___________________________________________________

PLANNING TEMPLATE FOR BREAKING BARRIERS PROJECT (Option 1)

List some opportunites that you could take to get to know members of this group better
(for example, cultural or religious events; sports, music, or social gatherings bringing
several groups together; or a group leader or spokesperson you could interview.)
_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

Which of the activities you listed do you think would be most effective? Why? (Consider how
easy it would be to carry out or organize, how many people could possibly benefit, how much
opportunity it would give for meaningful interaction, etc.)
_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

What will you need to do in advance to carry out this plan? (When and where? Will you need
permission from anyone? Who will be involved? Who should you contact? What resources will
you need? List to-do’s here.)
_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

SAMPLE 
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Name/title of person to be interviewed ______________________________________________

Contact information ______________________________________________________________

Why I chose this person ___________________________________________________________

________________________________________________________________________________

Time & location for interview: ______________________________________________________

PLANNING TEMPLATE FOR INTERVIEW (Option 2 or 3a)

List some things you want to learn from and about this person.

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

List 8-10 questions that you will ask this person.  Make sure you ask questions that get at
feelings---why they do what they do, the challenges they face, and the reasons they continue---
as well as factual information.
_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

SAMPLE 
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PLANNING TEMPLATE for PUBLIC DOCUMENTARY SCREENING (Option 3b)

The BIG PICTURE

Purpose/ Goal of the Screening:

Target Audience:

What do we want the outcome to be?

Practicalities

Date/time:

Location:

Who to contact?

What resources will we need?

Publicity

How will we reach our target audience?  
Consider posters or fliers as well as electronic
and social media and other avenues offered in
your community.

After-viewing discussion

What kind of discussion will be most effective
to attain our goals---large group, small group,
panel?

What qualities should we look for in discussion
leaders or moderator?

How many discussion leaders will we need?

What types of questions will work best for
our audience?

What opportunities for action can we offer
participants at the end of the event?

Team members responsible:

Team members responsible: Team members responsible:

SAMPLE 
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Discussion Guide #5
Chapters 24-31 (pages 227-281)

Vocabulary List A
squalid (p. 228)
communal (p. 228)
vocation (p. 230)
*impertinence (p. 230)
duress (p. 230)
devout (p. 230)
replenishing (p. 232)
sibilant (p. 232)

brevity (p. 233)
*hypocrites (p. 234)
*tribute (p. 236)
veneer (p. 240)
demise (p. 241)
recluse (p. 242)
*spurious (p. 244)
enunciated (p. 245)

*clarify (p. 246)
annals (p. 248)
notoriety (p. 248)
nondescript (p. 248)
crooning (p. 249)
purloined (p. 252)

Special Glossary
charlotte - a dessert made with sponge cake or lady fingers and a
light whipped cream filling

bovine - cow-like

roly-poly - (also, pillbug) a type of woodlouse that can curl itself up
to form a tiny ball

English Channel - the large body of water that separates England
from the European continent

Bob Taylor - (Robert Love Taylor, 1850-1912) Tennessee orator and
politician

Ladies’ Law - popular name of an Alabama statute making it illegal
to use “abusive, insulting, or obscene language” in the presence of
a woman

Guiding Question:  Hypocrisy: Why is it easy to have compassion
in some situations and be blind to one’s lack of compassion in
others? How do a person’s upbringing, culture, and values contri-
bute to these “blind spots”?

Essential 
Questions
How can people
learn to practice
compassion toward
others who are 
different from them? 

How is racial or 
ethnic prejudice 
related to a lack of
compassion?

Hypocrisy: 

Pretending to be good
or kind when that is
not actually the case

continued...
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Cotton Tom Heflin - (J. Thomas Heflin, 1869-1951) a white suprem-
acist politician, U.S. senator from Alabama from 1920 to 1931

National Recovery Act - a series of programs intended to help the
nation recover from the Depression, and ruled unconstitutional by
the Supreme Court in 1935

Victrolas - gramophones, early record players featuring a large,
trumpet-shaped speaker 

ad astra per aspera - (Latin) “to the stars through difficulties”

chicken wire - a flexible wire mesh often used to make fences

The Writer ’s  Craf t  

I rony

Irony is present when the appearance of a situation, or
what one might expect, is in contradiction with the reality of
it. In a story, instead of telling the reader about the contra-
diction, the author may allow readers to discover it for them-
selves. As you read the following section, carefully observe
the concerns of  the ladies at the missionary tea. How many
ironies can you find in this situation?
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DISCUSSION QUESTIONS AND ACTIVITIES

Section I. Read chapters 24-27 (pages 227-254). Discuss answers to the following questions
with a classmate, then write your answers separately.

1. What is ironic about the ladies’ discussions at the missionary tea? List as many ironies as
you can.

Clar i fy :

The writer records
snippets of the ladies’
conversations as if
Scout did not under-
stand what they are
talking about. Look
closely, however: how
do the specific details
she records provide a
biting criticism of
white Southern 
society at this time in
history?
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2. What does Tom’s attempt to run away from prison reveal about him? Could his death have
been avoided?

3. What is Maycomb’s response to the news of Tom’s death? Why is this ironic?  

SAMPLE 
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4. What is the point of Mr. B. B. Underwood’s editorial in The Maycomb Tribune? How does
this add to the symbolism of the novel’s title?

5. What three events that occurred in the month of October stand out in Scout’s mind? How
do you think these three events are related?
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irascible (p. 255)
lectern (p. 256)
*frenzied (p. 256)
ghoul (p. 256)
subordinates (p. 258)

*exploits (p. 258)
materialized (p. 256)
floundering (p. 262)
untrammeled (p. 266)
bleakly (p. 267)

*turmoil (p. 267)
reprimand (p. 270)
blandly (p. 271)
*eluded (p. 273)
sedative (p. 277)

Vocabulary List B

Special Glossary

haints - (colloquial) ghosts; variation of “haunts”

mocker - here, short for “mockingbird”

divinity - here, a soft, creamy candy

lichen - a spongelike plant formation that grows on rocks and tree
trunks

forest primeval - untouched virgin forest; the writer is making fun
of Mrs. Merriweather’s excessively flowery diction

honed - sharpened

bided his time - (idiom) waited for his chance

Make A 
Predict ion:

Will Mr. Ewell try to
harm anyone in
Scout’s family?

Why does Scout call
going to the 
Halloween pageant
with Jem “our longest
journey together”?

SAMPLE 
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The Writer ’s  Craf t  

Suspense

Suspense is the condition of fear or uncertainty about what
will happen next that keeps readers turning pages. An au-
thor creates suspense by writing into the story such things
as mysterious settings, scary characters, unexplained ac-
tions, or surprises. As you read the next section, note how
the author builds suspense before and during Scout and
Jem’s walk home from the pageant. How is the setting used
to build suspense? How do events that occurred earlier
helped deepen the suspense? How do dialogue, action, and
characterization contribute to the suspense? 

DISCUSSION QUESTIONS AND ACTIVITIES

Section II. Read chapters 28-31 (pages 254-281). Discuss answers to the following questions
with a classmate, then write your answers separately.

1. What events help build up to the suspenseful account of Jem and Scout’s trip home from
the Halloween pageant? How do the setting and narration add to the suspense?

SAMPLE 

Do Not Duplicate



2. What is Scout’s first impression about her rescue, and the identity of the man in the corner?
What helps her to understand the truth? 

3. Why does Atticus argue with Heck Tate about how to handle Ewell’s death? Why does he
finally agree with Tate? 
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Infer  
Meaning:

Read Atticus’ 
discussion with Mr.
Tate about Mr. Ewell’s
death carefully, and
try to “read between
the lines.” What is
each man concerned
about? Why does it
take Atticus so long
to understand Mr.
Tate’s position?
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4. How is the mockingbird motif brought out in these final chapters? Identify two passages
from this section that highlight this motif. 

5. What does Scout realize as she stands on the Radleys’ porch looking out over the neigh-
borhood? How does this tie in with the themes of the book?

SAMPLE 
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Literature-Related Writing

1. Write a news account of Mr. Ewell’s death for The Maycomb
Tribune based on the information Mr. Heck Tate would probably
provide concerning the event. 

2. Write a personal narrative about an exciting or scary event in
your life. Create suspense to keep your readers’ interest!

3. Scout learns some important life lessons through the events
recounted in this novel. Identify a life lesson that you have
learned through personal experience. Write a personal narrative
telling about your experience and the lesson you learned
through it.

Cornerstone Task

Select ONE of the following options:

Options:

1. Breaking down barriers: Every community includes sub-groups
of people who are marginalized in relation to the community as
a whole. The reasons for marginalization vary but may include
race, religion, social class, national origin or immigrant status,
language, or disability. Identify at least one group of people in
your community who are marginalized. Identify a way to reach
out to get to know people in this group (for example, attend a
cultural or religious event; organize a sports, music, or social
gathering bringing people from different groups together; or
interview a spokesperson or leader from this group about their
experience and the challenges they face). Carry out your plan,
then write a human interest article for your school, community,
or city newspaper, describing your experience and what you’ve
learned in an engaging and informative way.
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2. Community heroes: Transformation occurs in communities be-
cause of unsung heroes who have the courage to act on their
convictions, standing up for principles of justice and right even
when their position is unpopular or even dangerous. Interview
someone in your community who has taken a stand for what is
right, even at great personal cost. Ask this person about his or
her experiences: the stand they have taken, what it has cost
them, their reasons for taking this position---and, with his/ her
permission, record the interview. Write up the interview, adding
an introduction and a conclusion to tell readers who this com-
munity hero is and what conclusions or lessons you have
drawn from talking with him or her.

3. Public justice: In To Kill a Mockingbird, Atticus is assigned by
the court to defend Tom Robinson. Today public defenders
represent about 80% of people accused of a crime; they usually
have too many cases and not enough resources to do their job
well. View one or both of the recent documentaries Gideon’s
Army, directed by Dawn Porter, and Defending Gideon, pro-
duced by The Constitution Project (both are available online).
Choose one of the following projects:

a. Individual project: Arrange to interview a public defender in
your city. Find out how his/her experience relates to the issues
raised in the film(s). Ask what changes he or she would like to
see in your city’s criminal justice system. Record the interview
(with your interviewee’s permission) and write it up, adding an
introduction and a closing to provide context and tell readers the
conclusions you have drawn and the action steps you would
propose.

b. Team project: Organize a public screening of one or both
documentaries at your school or in your community (e.g. at a
library, church, or community center), using the Gideon’s Army
at Work Toolkit, available online, and the planning template
from page 69. Plan and carry out the screening, including dis-
cussion after the viewing, either in small groups or with the en-
tire audience, using questions chosen or adapted  from those
provided in the Gideon’s Army at Work Toolkit. Complete an
evaluation of the screening using the Report Form provided on
page 86. (Note: EACH team member should fill out an evalua-
tion report.)
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ABOUT THE AUTHOR

Harper Lee was born in Monroeville, Alabama, in 1926. Like the
main character in To Kill a Mockingbird, she was a lawyer’s daughter.
She spent much of her childhood playing with her brother and their
friend, Truman Capote, who would also become a famous writer and
on whom the character of Dill is loosely based. She studied law at
the University of Alabama but withdrew from school before receiving
a law degree to pursue a career in writing. A publishing agent en-
couraged her to expand one of her short stories, which was based
on a true case in Alabama. Lee developed the story into a novel
entitled To Kill a Mockingbird. It was an instant success when it was
published in 1960, won the Pulitzer Prize in 1961, and was made
into a highly acclaimed film. Ms. Lee did much of the research and
background work for Capote’s novel In Cold Blood, but in spite of
the great success of To Kill a Mockingbird, she never wrote another
novel of her own.

SO, YOU WANT TO READ MORE

If you enjoyed reading To Kill a Mockingbird, you may also enjoy
reading other novels about social injustice and racial prejudice, such
as Waiting for the Rain by Sheila Gordon or Necessary Roughness
by Maria G. Lee. Mildred Taylor’s Roll of Thunder, Hear My Cry and
Let the Circle Be Unbroken are two novels about  the experiences
of an African American family in about the same time period, and
also told from the viewpoint of a young girl.
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