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RESPONDING TO THE CHANGING NATURE OF LITERACY BY
PROVIDING STUDENTS WITH SKILLS THAT WILL ENDURE BEYOND
THE CLASSROOM

Student Discussion Guides are designed to support teachers with organizing literacy instruction to
respond to the needs of diverse student populations while striving to meet the growing instructional
demands of state and district college- and career-readiness standards.

Using whole-class structures, peer discussion, and teacher modeling, this instructional framework affords
students regular opportunities to engage in oral language, critical analysis, and exploration of information
extending to real world applications. Students intuitively deepen understanding of content and develop
their inferring- and evidence-gathering skills through ongoing exposure to inductive learning, a powerful
strategy underlying higher-order thinking and 21st century skills. Teachers routinely facilitate small-group
and whole-class discussions to help students apply academic language and develop new insights and
perspectives as they read various types of authentic texts. Teachers are also encouraged and equipped to
use a variety of informational texts in conjunction with literary works, and to provide students with the
skills they need to comprehend these increasingly complex texts. Through reading and writing for
different purposes and from multiple perspectives, students move toward the self-regulated learning and
independent thinking required to function in today’s society.
In the midst of the flow of information surrounding adolescent literacy, we recognize the significant role
that motivation plays in the lives of adolescent learners. The instructional design and materials used in the
TDS program enable students to exercise mental processes needed to comprehend, communicate, reason,
evaluate, and persevere. Students take ownership of learning experiences and make choices within a
responsive, student-centered classroom environment.

With the growing demands of the 21st century, the TDS ELA Student Discussion Guides offer flexibility
and guidance to teachers who seek specific focus and clarity when planning instruction. Teachers are able
to build instructional modules around core reading selections using existing approaches and activities
contained in the Student Discussion Guides. This approach helps establish historical and factual
connections, and addresses specific assessments, standards and skills in the context of teaching the core
reading selections. Using this method to planning and teaching literacy, classroom teachers and TDS
instructional support staff can effectively collaborate around core approaches to promote achievement for
all students in the 21st century.

Teacher Manual Components

The Teacher’s Manual Components

1

E ate
PL lic
M up
SA t D
o
N

D

Preparing to
Teach

o

Pre-Reading
Activities

Partner
Discussion
Guide

2

3

Unit Tests

4

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.

i

Teacher Manual Components

Teacher Manual Components
Student Team Literature (STL) is a comprehensive instructional approach for language arts that uses
cooperative learning techniques researched and developed at The Johns Hopkins University. STL is used
by the English Language Arts Division of Talent Development Secondary in the programs it has
developed to improve the reading and writing skills of high school students. STL is used for a wide span
of reading levels and can be used to teach literature at every high school grade level. The goal of STL is
to increase the students’ skills in applying appropriate reading comprehension strategies to diverse texts.
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STL focuses on individual literary works and offers two basic parts – a partner
discussion guide (PDG) for students and a teacher’s manual for each PDG. (The
PDG is the student’s part of STL, and it is included in the teacher’s manual). An
overview of the STL cycle is included later in this introduction.

STL is an integral part of Talent Development Secondary’s Strategic Reading
(SR). SR is an intervention for challenged readers entering high school. SR,
used with students during the first semester of 9th grade, moves readers at a
steady pace from intermediate to higher levels of reading. SR is designed to
enhance direct instruction, as well as provide ongoing supportive instruction to
help accelerate the students’ literacy skills.

In addition, STL units have been developed to scaffold and complement the 9th grade students’ second
semester of language arts. Some of the STL units are written for required literary works, while others
address diverse texts that can be used to supplement the students’ required reading.
The teacher’s manual for each PDG contains the following components:
1) Preparing to Teach
2) Pre-Reading Activities
3) Partner Discussion Guide
4) Unit Tests

The Preparing to Teach component equips teachers to effectively teach the literary work. It includes
the following sections:
Summary
This section presents a brief summary of the literary work.

Essential Question
The Essential Question, based on a subject in the literary work, is a universal question that relates
the work to a personal, community, or worldwide issue. Exploration of the Essential Question
enables students to use an inquiry approach to discover the bigger ideas in the literary work and
connect those ideas to their lives, community, and world. The teacher introduces the Essential
Question to students while building prior knowledge during the pre-reading activities. The
Essential Question should be explored during Guided Discussions. Students should be encouraged
to make connections and revisit the Essential Question during and after reading. Students may be
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required to research the Essential Question as part of an extension activity or as part of a PDG unit
test. Teachers are encouraged to consider the Essential Questions when building units that include
district mandates.
Background
This provides background information necessary for supporting the students’ comprehension of the
text. It may include suggested readings from reference materials or websites. Teachers share this
information with students while building prior knowledge during the pre-reading activities.
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About the Author
This is a brief biography of the author. It may include notes about the author’s writing style and a
partial list of the author’s other works. Teachers share this information with students during the
Author’s Review.
Bulletin Board
This section provides suggestions for bulletin boards that will enhance the students’
comprehension and appreciation of the literary work.

The Pre-Reading Activities prepare students to read the literary work. These activities are facilitated by
the teacher and include the following sections:
Reading Showcase
In the first twenty minutes of class, the teacher reads a suggested selection, while thinking aloud
and pausing frequently to verbalize a strategy (visualizing, predicting, inferring, monitoring, and
addressing text structure) and/or to ask students about their thoughts regarding the relevant
strategies. This activity is designed to improve the students’ listening and comprehension skills
and to help them understand that reading is an interactive process. Reading Showcase can also be
used to preview the literary work that students will encounter during STL.

Focus Lesson
This manual provides a few Focus Lessons on the literary techniques, and the reading or writing
skills and strategies that students will need to understand and apply the literary work. Most of the
lessons provided in the manual focus on literary techniques that are prominent in the selected text
and that are featured in the Writer’s Craft. Teachers may use these lessons before, during, or after
the students read the section in which the instructional techniques appear. Teachers are encouraged
to create their own Focus Lessons on various topics per the needs of students.
Author’s Review
During this activity, the teacher shares About the Author information with students. As an
additional project, or for extra credit, students may research the author’s background in more
depth.

Building Prior Knowledge
During this activity, teachers help to build the students’ background as they prepare to read the
text. Teachers share background information, introduce the essential question, and give students an
opportunity to explore topics related to the literary work. Students integrate what they learn from

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.

iii

Teacher Manual Components

this exploration with their previous knowledge and experience to make predictions about the text.
As teachers prepare for this activity, they should acquire aids to enhance the prior knowledge
building process, such as maps and photographs.
The Partner Discussion Guide (PDG) scaffolds students’ reading of the literary
work. The PDG is a curriculum tool that establishes a structure for students that
includes before reading, during reading/team practice, and after reading activities.
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BEFORE READING
The vocabulary components of the PDG (Vocabulary List, Glossary of Starred
Words, and Meaningful Sentences for Starred Words) make students aware of
new and critical words that they will encounter in the next reading section. This
vocabulary preparation increases the students’ fluency and understanding of the
text. Teachers should provide explicit vocabulary instruction before, during and
after reading the core text.

Vocabulary List
This section provides a list of new words found in the reading selection. It includes words
that may be difficult for students to say or understand. Providing multiple exposures to key
vocabulary and facilitating student productions of the words in multiple forms, will help
students develop semantic awareness and become more precise with word usage. Teachers
should support students with automatic recognition of words (automaticity) and provide a
good foundation for word meaning and background knowledge. Strategies for learning
vocabulary should also be incorporated during the act of reading and monitoring
comprehension.
Glossary of Starred Words
Approximately 5-10 words in the vocabulary list are starred (*). These are high frequency,
highly useful words that are targeted so they can become part of the students’ writing
vocabularies.
Special Glossary
This section is included as needed. It may contain a list of foreign phrases, geographical
terms, historical terms, etc. The special words are listed along with definitions.

Meaningful Sentences for Starred Words
These are sentences written for each of the starred words in the vocabulary list. The
sentences are “meaningful” in that they provide clues to the meanings of the starred words,
as they are used in the context of the literary work. These sentences serve as models for the
meaningful sentences that students will write for each starred word encountered in the text.

Writer’s Craft
This section defines and explains a particular literary technique that is prominent in the
section students are about to read. Students are sometimes required to write an answer to a
question about the literary technique or to participate in a discussion about it. Teachers may

iv
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consider creating a Focus Lesson relating to the technique, if one is not provided in the
manual. Or teachers may consider creating additional lessons if extra time is required for
students to master a particular skill or technique.
DURING READING/TEAM PRACTICE
After completing the Before Reading activities, students read a section of the literary work. Then,
at the appropriate time, teachers instruct students to meet in groups to discuss answers to that
section’s questions before writing the answers individually. Teachers should keep in mind the
following strategies as they lead students through this section:
Use a variety of reading modes. Students primarily read silently, but the teacher may
integrate other kinds of reading, such as partner, choral, or small group reading.



Check for understanding by creating a few questions to ask about the text before the students
proceed with their small group discussions. Teachers also need to monitor the ongoing team
discussions to ensure that students are engaged in meaningful conversations that show
evidence of constructing meaning and a growing appreciation of the literary work.
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Group Discussion
 Emphasize the importance of the group discussions and prevent a workbook
mentality where students’ only concern is writing the “right” answers to the PDG
questions. Consider using the following management techniques:
-

Require “pencils down” during the discussions, so students do not start writing
answers until an extensive discussion has been completed.

-

Write the PDG questions on the board or an overhead, rather than handing out the
DGs that might be used as workbooks.

-

Refer back to the Essential Question so that students continue to make
connections between the bigger ideas in the literary work and their lives,
community, and world.

 Use individual writing assessments on one or two of the questions, where richness of
answer merits higher grades.

 Build social skills necessary for good group discussions prior to using the PDG and
reinforce these skills during the discussions.

AFTER READING
These activities are used after students have finished reading and discussing a particular section of
the literary work and have finished writing their answers to that section’s questions.
Guided Discussion
After students have completed the Team Practice section, teachers lead them in a
discussion based on that reading section. The Guided Discussion gives teachers an
opportunity to assess the students’ comprehension of the text. It also provides an
opportunity to address the Essential Question as it relates to that section and to explore
text-related topics in greater depth. Teachers should facilitate dialogue that will lead
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students to extend the meaning of the text. During this activity, teachers should also ask
students to make predictions about the section they are about to read.
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Literature-Related Writing
This section contains suggested writing activities related to the literary work. Sample
springboard activities (also known as writing stimuli) are provided for some writing
suggestions. A springboard activity stirs the students’ imaginations, providing them with
ideas and causing them to think in ways that are necessary to approach the assignment.
Teachers may need to develop their own springboard activity for the writing activity they
assign. Mini-lessons are also provided for some writing assignments. These mini-lessons
give students guided instruction on writing skills and techniques. As with the springboard
activities, teachers may need to develop their own mini-lessons for particular writing
activities as needed by students. Literature-related writing activities may be completed in
class or assigned as homework.
Extension Activities
This section contains extension activities that relate to the literary work. These optional
activities may be completed in class or assigned as homework.

Unit Tests
Students complete vocabulary and literature tests following each section of the PDG. These tests assess
the students’ understanding of the reading section they have just completed. However, the final literature
test is more comprehensive, requiring students to assimilate their understanding of the entire literary
work. Teachers are encouraged to use the unit tests along with other formative measures when assessing
the students’ performance.
Vocabulary Test
Students are tested on the meaning of the starred words and their ability to use the starred words in
meaningful sentences.

Literature Test
This test contains questions that require students to express a basic understanding of the text, but
that also require them to use higher levels of thinking such as analysis, synthesis, and evaluation.
The assessment may contain multiple choice, essay, and vocabulary-related questions. Most are inclass assessments and are open book, requiring students to cite supporting evidence from the
literary work. In addition, some assessments require research to complete and are designed to be
completed at home.
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Preparing to Teach
The handouts and blackline masters referenced in this manual are located at the end of the manual.

D

Summary
To Kill a Mockingbird, set in the fictional, rural Southern town of Maycomb during the Great
Depression, is a vivid depiction of the consequences of racial and social prejudice, as well as the
triumphs of courage and compassion. It is also a coming-of-age story of the young characters, Jem and
Scout Finch. The novel’s brilliant blend of humor, drama, mystery, and tragedy make it both
entertaining and thought-provoking.
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Scout and Jem are the children of Atticus Finch, a well-respected lawyer and citizen of Maycomb. Much
to their father’s chagrin, the children spend a lot of time trying to get a peek at the mysterious “Boo”
Radley, who lives next door. Radley has not been seen in years and many superstitions have sprung up
concerning the Radley place. Through a series of events, the children learn that Boo Radley and other
townspeople with whom they have conflicts are not all that they appear to be. Atticus instructs his
children that they must learn to see things from another person’s point of view in order to understand
him and to have compassion for him.
The children’s greatest educational experience occurs, however, during the trial of Tom Robinson, who
has been falsely accused of rape and assault by the white Robert Ewell and his daughter, Mayella.
Atticus Finch defends Robinson, knowing there is no chance of acquittal because of the racial prejudice
in the town. His determination to make the truth known during the trial angers the townspeople.
Robinson is found guilty and later killed in an attempt to flee prison. Later, Robert Ewell, who is
disgraced on the witness stand during the trial, attacks and attempts to kill Jem and Scout in an act of
revenge, but they are rescued by Boo Radley.
The children undergo maturation due to their exposure to racial prejudice and social injustice. They
learn from the courage of others who face hardships and learn to overcome their own fears and
disappointments. At the urging of Atticus, they also learn to look for the good in people and to see life
from the other person’s point of view.

Essential Question
One strong, recurring idea in To Kill a Mockingbird is compassion. This compassion is exemplified in
the character Atticus, who has an amazing capacity to see the good in people no matter how poorly they
treat him or others. Atticus continually urges his children to stand in another person’s shoes and try to
see things from his or her point of view. According to Atticus, only then can they begin to have
compassion. To Kill a Mockingbird contains many examples of compassionless people, especially with
regard to the strong racial prejudice that leads to the arrest, conviction, and death of Tom Robinson.

The novel’s subject of compassion can be explored by addressing the essential question, “What is
compassion, and how does it affect the way individuals and groups interact with one another?” The
following are several related essential questions that can also be explored:
 What does it mean to “stand in someone else’s shoes”? Is this important to do? Why or why not?
 How does a person’s compassion or lack of it affect the way he or she treats other people on a
day-to-day basis?
 Is having compassion a natural tendency? If not, how does a person learn to be compassionate?
What barriers prevent a person from being compassionate?

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.
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How does racial prejudice relate to an individual or group’s lack of compassion? Are all types of
prejudice related to a lack of compassion? If so, what are some ways individuals and groups can
overcome prejudicial attitudes?

D

Background
Though Maycomb, Alabama, is a fictional town, it is likely similar to author Harper Lee’s hometown of
Monroeville, Alabama. Lee was approximately the same age in the early 1930s as the novel’s main
character, Scout Finch. The novel’s time period is set during the Great Depression, a era of joblessness,
economic hardship, and poverty. In addition to dealing with this stress, African-Americans endured
great mistreatment in a racially-segregated society dominated by Jim Crow laws. This racial caste
system was especially egregious in the Deep South where the novel takes place.
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These websites provide background on Jim Crow laws:
 “Racial Etiquette: The Racial Customs and Rules of Racial Behavior in Jim Crow America” on
the Jim Crow History website at
http://www.jimcrowhistory.org/resources/lessonplans/hs_es_etiquette.htm
 “What Was Jim Crow?” on the Ferris State University’s Jim Crow Museum of Racist
Memorabilia website at http://www.ferris.edu/jimcrow/what.htm
 “Jim Crow Laws” on the National Park Service website at
http://www.nps.gov/archive/malu/documents/jim_crow_laws.htm
These websites provide background on the Great Depression:
 “The Great Depression” on the University of Illinois at Urbana-Champaign’s Modern English
Department’s website at http://www.english.uiuc.edu/maps/depression/depression.htm
 “The Great Depression and the New Deal” on the Bergen County Academies website at
http://www.bergen.org/AAST/Projects/depression/
 “Photographs of the Great Depression” on the About: 20th Century History” website at
http://history1900s.about.com/library/photos/blyindexdepression.htm

To Kill a Mockingbird has many major and minor themes. Themes related to compassion, racial
prejudice, social injustice, courage, and coming of age are dominant throughout the novel. The author
inserts commentary on education, women’s issues, and religion at different points in the novel; these
comprise some of the novel’s minor themes.

Shifts in tone make the novel both enjoyable and thought-provoking. Though the author’s depictions of
racial hatred and injustice are heart-wrenching, the novel is often humorous and entertaining. The
mystery surrounding the Radley place heightens the reader’s interest, and the suspenseful, dramatic
attack on the children at the end of the novel is frightening.
Characterization is central to the novel. There are many characters in the story, both major and minor,
exhibiting a variety of behaviors and personalities. The author uses differences in dialect to add to the
novel’s characterization.
A unique feature of the novel is the narrator’s voice. The story is told through the eyes and mind of
Scout Finch, a child. The reader gets a child’s perspective on what is occurring. This often adds to the
humor and drama of the story and makes the reader an active participant.

2

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.

To Kill a Mockingbird

The mockingbird is the novel’s central symbol. The mockingbird is described as a harmless songbird,
and thus, “it is a sin to kill a mockingbird.” The mockingbird represents defenseless, mistreated
characters in the novel.
Author Harper Lee based the novel’s trial on a real life trial of falsely-accused black men. The trial,
called the Scottsboro Trial, took place in the early 1930s in Alabama.
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Information about the Scottsboro Trial can be found at these websites:
 “Scottsboro Trial” on the Thinkquest website at
http://library.thinkquest.org/12111/scottsboro/scottsbo.htm
 “The Scottsboro Boys: The Trials” on the Court TV Online website at
http://www.courttv.com/archive/greatesttrials/scottsboro/trials.html
 “American Experience: The Scottsboro Trials, An American Tragedy” on the PBS website at
http://www.pbs.org/wgbh/amex/scottsboro/

About the Author
Harper Lee was born in Monroeville, Alabama, in 1926. She studied law at the University of Alabama
but withdrew from school before receiving a law degree to pursue a career in writing. A publishing
agent encouraged her to expand one of her short stories, which was based on a true case in Alabama in
which nine black youths were tried and found guilty of raping two white women. Much later it was
discovered that the women had falsely accused the young men. Lee did expand the story, and she
entitled it To Kill a Mockingbird. The novel was an instant success when it was published in 1960. It
won the Pulitzer Prize in 1961 and was made into a highly-acclaimed film. In spite of its great success,
To Kill a Mockingbird is the only novel Harper Lee has published.

Bulletin Board
Enhance the study of To Kill a Mockingbird by posting, on a bulletin board, images of life in a small
town during the Great Depression in the Deep South. Another suggestion is to post a timeline of events
in the Scottsboro Trial on which the novel’s fictional trial is based. As the novel is read, students can
write about the fictional events that parallel those in the real trial and add this information to the bulletin
board.
Writer’s Craft
The Writer’s Craft boxes in this Partner Discussion Guide focus on point of view, euphemism, allusion,
alliteration, the unreliable narrator, idioms, hyperbole, similes, metaphors, personification, symbolism,
irony, tone, the author’s voice, theme, and suspense.
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Reading Showcase
Here are several suggested readings:
 Langston Hughes’ poems’ “Daybreak in Alabama,” “Democracy,” and “Justice”
 Paul Lawrence Dunbar’s poems “We Wear the Mask” available on the Poem of the Week
website at http://www.potw.org/archive/potw8.html and “Sympathy” in Possibilities: A
Supplemental Anthology for Career Choices
 Marshala Lee’s “African-American Men Have a Heavy Load to Pull” in The Secret Life of Teens
 Martin Luther King Jr.’s speech “I Have a Dream” in Possibilities: A Supplemental Anthology
for Career Choices

o

Author Review
Share biographical information about Harper Lee with the students. As an additional project or for extra
credit, have students create a visual representation of Lee’s life as a writer. Direct them to include
photography, a brief biography focusing on aspects of Harper Lee’s life that may have influenced her
writing, a review of her writing, and anything else they think would increase a reader’s understand of
her writing.

Possible sources include:
 “Harper Lee” on the Wikipedia website at http://en.wikipedia.org/wiki/Harper_Lee
 “Harper Lee Biography” on the Chebucto Community Net: Culture, Heritage, Philosophy, and
Religion website at http://www.chebucto.ns.ca/culture/HarperLee/bio.html
 “Harper Lee, Gregarious for a Day” on the New York Times website at
http://www.nytimes.com/2006/01/30/books/30lee.html?ex=1296277200&en=8cf62412813411bb
&ei=5088&partner=rssnyt&emc=rss
Prior Knowledge Building
Explore the setting of the novel, a rural Southern town in the 1930s. Provide background on the Great
Depression. Discuss the Jim Crow laws and the deeply-engrained racial segregation. Ask students to
speculate about what life would be like in Maycomb. Have them contrast the living situations of blacks
and whites.

Tell students that the novel recounts the events of a trial of a black man falsely accused of raping and
assaulting a white woman. Have students speculate how such a trial might affect the racially-segregated
population of Maycomb. What tensions might arise? What will the trial be like? Author Harper Lee
based her fictional trial on an actual trial, the Scottsboro Trial. Explore the facts of this trial to preview
the events in the novel.
Tell students that the novel is also a coming-of-age novel, and it is told from the point of view of the
main character, Scout, who is a child. Ask students to guess how this viewpoint will affect the novel.
Consider the novel’s title. Ask the students to speculate what the title means and how it relates to the
novel’s themes.

4
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Chapters 1- 8
Vocabulary List A
apparel
unsullied
tyrannical
quaint
*malevolent
*immune
mortification
*erratic
flinty
diminutive
monosyllabic
judiciously
auspicious
*melancholy

piety
imprudent
alleged (adj.)
morbid
*illicitly
speculation
tranquility
contentious
*dispersed
fractious
concessions
arbitrated
ethical
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assuaged
strictures
impotent
vapid
mutilated (v.)
nebulous
sentimentality
dispensation
iniquities
condescension
*refraining
*amiable
disapprobation
abominable

Glossary of Starred Words
malevolent
illicitly
immune
erratic
dispersed
refraining
amiable
melancholy

having evil intentions
illegally
not influenced by; protected against
not normal or regular
scattered; sent off in various directions
holding back; stopping
friendly; good-natured
sad; depressing

Sample Meaningful Sentences for Starred Words

1. Anna was kind to her visiting cousins, but her malevolent brother plotted ways to get them into
trouble.

2. Everyone thought the businessman was a law-abiding citizen until it was discovered that he had been
getting money illicitly from several companies.
3. Everyone was bundled against the bitter cold with heavy coats and scarves, but Bryan, who seemed
immune to the weather, looked comfortable in a light jacket.

4. The man began walking in an erratic manner, swaying from side to side and almost stumbling with
each step.

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.
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5. After the quarterback called everyone into the huddle to discuss the play, he dispersed the players to
their positions on the field.
6. Stephanie was refraining from telling Claire what she really thought about her new dress because
she knew her opinion would make Claire angry.
7. Mr. Adams is popular with the students because he is always amiable and greets everyone with a
smile.

D

8. Though Diana had walked into the movie theater in a cheerful mood, she left feeling melancholy
because the film had been so depressing.
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Special Glossary
Andrew Jackson

the 7th president of the United States who led a campaign against the
Creek and Seminole Indians in the early 1800s.

Battle of Hastings

a battle for the conquest of England in 1066

apothecary
Cornwall
John Wesley

(old-fashioned) a druggist
a county in England
an leader of the Methodist church in England in the 1700s

spittoon

(old-fashioned) a container for spitting, especially used by people who
chew tobacco

Code of Alabama

book containing the laws of Alabama

Merlin

a wizard in the legend of King Arthur

veranda
corsets
flivver
beadle
asylum

a porch

(old-fashioned) tight-fitting undergarments for women that were tied
around their abdomens to make them look slimmer
(old-fashioned slang) a small inexpensive car
(old-fashioned) an officer of the court

an institution for the care of the mentally-ill

Dewey Decimal
System

a system developed in the late 1800s for classifying library books; Jem
mistakenly identifies this as the new kind of education being introduced
into the school system. The educational reformer at this time was John
Dewey, who emphasized critical thinking skills and real-life experiences
over memorization skills.

hain’t

(slang) a ghost

cootie
Indian-heads

6

(slang) lice

pennies coined in the U.S. between 1859 and 1909 that featured an
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Indian-head design
scuppernong

a golden-green grape that grows in the southern United States

Gothic

eerie; creepy; mysterious

probate judge

a judge who presides over cases involving wills and estates

Focus Lesson: Euphemism

D

This lesson may be used when students read The Writer’s Craft on euphemism in this Partner Discussion
Guide. The lesson contains two blackline masters located at the end of this manual.
A euphemism is an expression that replaces a harsh or
offensive word or phrase.

Explore examples of
euphemism on the blackline
master.

Have students explain why the statements on the blackline
master are euphemisms.

Explore why people create
euphemisms.

Ask students,
Why do you think people create euphemisms? People like
to avoid unpleasant situations and do not like to make other
people feel uncomfortable. Euphemisms make harsh or
offensive things sound less harsh, even agreeable and
pleasant.

Display Euphemism Blackline
master #2; identify and discuss
the euphemisms in the passage.

Euphemisms in this passage from To Kill a Mockingbird
include:
 “dispatched” replaces “killed” or “murdered”
 “wrongful detention” replaces “theft”
 “clients” replaces “alleged murderers” or
“criminals”
 “departure” replaces “execution” or “hanging”
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Define euphemism as you
display Euphemism Blackline
Master #1.

The narrator’s use of euphemism adds humor to the telling
of this serious situation.

Recall and/or create examples
of euphemism.

Ask students to identify euphemisms with which they are
familiar or to create new ones.
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Writer’s Craft
Point of View
To Kill a Mockingbird is written in a first person point of view. This allows you to know the innermost
thoughts and desires of Scout Finch, the character telling the story. Other characters’ thoughts can only
be guessed at by observing their actions and their dialogue. As you read the first few chapters of the
novel, note Scout’s age when she experienced the events in the novel. How does her age affect how she
views these events? How old is Scout as she recounts the story to you, the reader?
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Euphemism
A euphemism is an expression that replaces a harsh or offensive word or phrase. Here are two examples:
1) A “garbage man” becomes a “sanitation engineer.” 2) “Many soldiers killed in battle” is replaced
with “heavy casualties.”
People like to avoid unpleasant situations and do not like to make other people feel uncomfortable.
Euphemisms make harsh or offensive things sound less harsh, even agreeable and pleasant. Watch for
euphemisms in chapter one of To Kill a Mockingbird. Notice how the euphemisms affect the story’s
tone.

Team Practice: Chapters 1- 4

Section I: Read chapters 1 through 4. Discuss the following questions and activities with your partner or
team. Write your answers, while your partner answers separately. Feel free to use your book to locate
facts and to complete responses.

1. How old is Scout Finch as she tells the story to you, the reader? Does she tell the story from her
point of view as a child, as an adult, or both? Cite examples from the text to support your
answer. Scout Finch is an adult of an undisclosed aged as she begins to tell the story of events that
took place in her life as a child. She says she is describing the events that led up to Jem’s accident in
which he broke his arm. Even though Scout is telling the story as an adult, the story is told through
the eyes and mind of the child, Scout. The events are narrated as though they are taking place in the
present, not the past, and from the perspective of a child. The child is a keen observer but does not
always understand as much about a situation as an adult observer would. The first few paragraphs of
the novel, however, are narrated by Scout as an adult. In several instances later in the novel, the
narrator adds adult commentary on events by stating a phrase like “not until years later did I
understand that…” For these reasons, both the child and adult Scout Finch narrate the story, but
mostly it is told by Scout as a child.
2. How are the townspeople different from the country people in Maycomb? How long do you
think these differences between the town and country people have existed? Why is a person’s
family name so important? The townspeople are better educated and better off financially than the
country people. The country people are mostly farmers who neither dress nor eat well. The
differences between the country and townspeople have existed for a long time. Maycomb appears to
be a place that has changed very little over the years. People associate a kind of behavior with

8
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families like the Cunninghams and Ewells, indicating that those families have been in the same
situation for a long time.
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3. Author Harper Lee uses Scout’s school experience to criticize aspects of the public school
system. What does the author criticize about it? Why do you think she includes these criticisms
in her novel? Scout is severely criticized by her teacher for already knowing how to read and write
upon entering first grade. Miss Caroline tells Scout that her father must not teach her anymore,
although Scout insists she learned to read on her own. Miss Caroline vows to undo the “damage”
that has already been done. She also insists that Scout stop writing, because first graders print and
aren’t allowed to write (cursive) until third grade. Scout says, “…as I inched sluggishly along the
treadmill of the Maycomb County school system, I could not help receiving the impression that I
was being cheated out of something.” Scout considers running away at “the prospect of spending
nine months refraining from reading and writing.” The author refers to the school system as a
treadmill and criticizes a narrow, rigid view of education. It is both humorous and ironic that Scout
is criticized by the teacher for already having accomplished the skills that are taught in early
elementary school because she did not learn them in the “right” way or at the “right” time.
Harper Lee was born in 1926 and would have started her own public school education around the
same time as Scout Finch. It is very possible that Harper Lee had similar types of frustrations about
school as Scout has in the novel. Lee uses irony in her novel to criticize her own public school
education.

4. Using the Characterization handout that your teacher provides, write words or phrases in each
of the callouts that others character might use to describe Scout. A teacher’s copy with possible
answers is located at the end of this manual.
5. In what way does the Radley home play a central role at the start of the novel? Do you think
the home will continue to be an important part of the story? Why or why not? The Maycomb
citizens have developed many superstitions around the Radley family and their property. Children,
and even many adults, refuse to walk near the home, or they walk by it quickly and anxiously. Many
problems that have occurred in the town over the years have been blamed on the Radleys. Scout,
Jem, and their friend, Dill, talk often about the home and its inhabitants. They make up stories about
the Radleys and dare one another to go onto the property. The Radley home and its inhabitants will
continue to be an important part of the story because they have been an important focus of the
childrens’ lives, and much mystery had been developed concerning them.

6. Atticus tells Scout that “you never really understand a person until you consider things from
his point of view.” Identify at least two people with whom Scout has already clashed because of
her inability to understand their points of view. Speculate how Scout might change regarding
this weakness. Scout becomes angry with Calpurnia when she corrects her poor manners around
Walter Cunningham. Scout does not understand Calpurnia’s responsibility in helping to train her.
Scout clashes with her teacher because she does not understand that Miss Caroline is young and
inexperienced with Maycomb’s people and with her job as a teacher. Scout is not sensitive to Walter
Cunningham’s situation or feelings when she criticizes him at the dinner table and fights with him in
the schoolyard. Students’ speculations will vary about how Scout will change.

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.
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Guided Discussion
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Discuss some of the key questions and activities in this section. During your discussion with students,
feel free to include questions that are not in the Partner Discussion Guide, such as
 What words or phrases would you use to describe the setting (time and place) of this novel?
What effect might the setting have on the characters and plot?
 Why do the children call Arthur Radley “Boo”? What do you think he is really like?
 Relate chapters 1 through 4 to the novel’s essential question. Do you agree or disagree with
Atticus’ statement, “You never understand a person until you consider things from his point of
view – until you climb into his skin and walk around in it” (chapter 3)? Why do you agree or
disagree?

Vocabulary List B
aloof
arbor
cordiality
*placidly
asinine
ramshackle
palate
accosted
perpetrated

benign
magisterial
*benevolence
*inquisitive
edification
*rigid
unfathomable
meteorological
*libel

*tacit
pestilence
*morbid
*civil
prowess
desolate
aberrations
procured
caricature

Glossary of Starred Words
tacit
benevolence
morbid
placidly
inquisitive
civil
rigid
libel

10

not openly expressed, but clearly understood; implied
goodwill; kindness; generosity
horrible; gruesome
calmly; peacefully
questioning; curious
polite; well-mannered; courteous
stiff; unbending
anything (words, image, object, etc.) displayed for the
purpose of injuring a person’s reputation
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Sample Meaningful Sentences for Starred Words
1. Although Greg had never talked with his sister Paula about how to divide the chores, they had a tacit
agreement that he would vacuum the carpets each week and she would wash the laundry.
2. The Waterfields contributed to most of the charities in town, so their benevolence was known
throughout the community.

D

3. When Miss Learner heard that two trains had crashed, she didn’t want to know the morbid details
about how many people died and how terrible their injuries were.
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4. Mrs. Turner was surprised by how placidly the morning had gone because she had expected her
children to be loud and noisy, but they had played quietly instead.

5. Although Mrs. Sand got tired of answering her children’s many questions, she was glad they were
inquisitive because it showed that they were eager to learn.
6. Mr. Grossman warned the children to be civil as they visited the museum, not touching the art
displays or running and shouting in the building.

7. As the cat began to stalk the mouse, it turned rigid like a statue, too frightened to make a movement.
8. Mrs. Lane accused Nicola of committing libel when she put a cartoon in the school newspaper that
clearly made fun of an unpopular teacher.

Special Glossary
kudzu

a fast-growing, hairy vine

lattice-work

a criss-crossed pattern

Rosetta Stone

an ancient stone discovered in Egypt in 1799; the stone’s writing
made it possible for experts to interpret an ancient Egyptian
writing form called hieroglyphics; Mr. Avery falsely tells Scout
that the stone contains a moral code that tells what happens when
children act badly.

Appomattox

Virginia Courthouse where, in 1865, the Confederate Army
surrendered to the Union to end America’s Civil War

“morphodite”

Scout’s comic mispronunciation of the word “hermaphrodite”
which refers to a person or animal that has both female and male
sexual organs

Focus Lesson: Allusion

This lesson may be used when students read The Writer’s Craft on allusion in this Partner Discussion
Guide. The lesson contains two blackline masters located at the end of this manual.
Define allusion as you display

An allusion is a brief reference to a work of art, such as a
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Allusion Blackline master #1.

book, poem, song, etc., or to a famous place, person, or
event. It allows a writer to say much with only a few
words.

Explore an example of allusion
on the blackline master.

Have students identify and explain the allusion in the
statement, “Gracie’s Romeo took her out to lunch this
afternoon.” We know this is a romantic relationship
because Romeo is a famous romantic Shakespearian
character.
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Display Allusion Blackline
master #2.
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This blackline master contains text from chapter 5 of the
novel. It describes Miss Maudie’s battle with nut grass in
her garden.

Identify the allusions and
discuss their effect.

Her battle is compared to the Battle of the Marne, an
important WWI battle that took place in France. The nut
grass is compared to a pestilence, a terrible, contagious
disease, such as one of the many plagues described in the
Old Testament of the Bible.
Ask students,


What are the allusions in this text? Do you
understand their meanings?



What do these allusions say about Miss Maudie’s
attitude toward the nut grass in her garden?



What do we learn about her character from the
allusions?



How do these allusions effect the mood or feeling in
the story?

Writer’s Craft

Unreliable narrator
To Kill a Mockingbird is a first person narrative, a story told from a particular character’s point of view.
In this case, it is eight-year-old Scout Finch who tells the reader about the characters and events in the
story. It is possible for the narrator in a first person narrative to be an unreliable narrator. This means
that the narrator does not describe things or people exactly as they are. It doesn’t mean the narrator is
lying; it means that the narrator doesn’t perfectly understand the events or people herself. Have you
sensed at any time in the story that Scout’s description of another character or event might not be exactly
right? If so, why did you think this? In the following chapters, try to identify people or situations that
you understand better than Scout, who is telling the story.

12
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Writer’s Craft (continued)
Allusion
An allusion is a brief reference to a work of art, such as a book, poem, song, etc., or to a famous place,
person, or event. It allows a writer to say much with only a few words. For example, a writer might say,
“Gracie’s Romeo took her out to lunch this afternoon.” What does this mean? Romeo is the romantic
figure in Shakespeare’s famous play “Romeo and Juliet.” “Gracie’s Romeo” is the person with whom
Gracie has a romantic relationship. You cannot understand this allusion unless you know who Romeo is.
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Harper Lee includes many allusions in To Kill a Mockingbird. You have already read a few. For
example, in chapter 1, Dill is compared to Merlin, a legendary wizard, because “his head teemed with
eccentric plans, strange longings, and quaint fancies.” Watch for more allusions as you continue reading
the novel.

Alliteration
Alliteration is the repetition of a first consonant sound, as in “rough and ready,” “slowing slipping,” and
“Peter Piper picked a peck of pickled peppers.” There are many examples of alliteration in To Kill a
Mockingbird. Here are several from chapter 1: “…he was Maycomb County born and bred”; “…a black
dog suffered on a summer’s day; bony mules hitched to Hoover carts flicked flies in the sweltering
shade of the live oaks on the square”; and, “Dill reduced Dracula to dust.” Try to identify more
allusions as you continue reading.

Team Practice: Chapters 5-8

Section II: Read chapters 5 through 8. Discuss the following questions and activities with your partner
or team. Write your answers, while your partner answers separately. Feel free to use your book to locate
facts and to complete responses.

1. Using the Miss Maudie’s Characterization handout that your teacher provides, write words or
phrases that describe Miss Maudie’s characteristics. Then describe her relationship with
Scout, Jem, and Atticus. A teacher’s copy with possible answers is located at the end of this
manual.

2. Identify at least two scenes in these chapters where you, the reader, understand more about a
situation than Scout, the narrator. How does Scout’s unreliable narration affect the story? In
other words, how would the story be different if Scout understood everything she explains?
Scout believes someone is using the knot hole in the Radley tree as a hiding place, but she does not
know who it is. However, both Jem and the reader suspect that Boo Radley has been placing the
items in the tree for the Finch children. Scout tells the reader that Dill lies and says Jem’s pants are
missing because they played strip poker. She has no idea what strip poker is, but the reader does.
Later, Scout can tell that Jem has been crying but does not seem to know why. The reader knows
that Jem is upset that Nathan Bradley filled the knot-hole with cement so that Boo won’t place any
more things in it. Scout says she and Jem built a “morphodite” snow man. She has no idea that she is
mispronouncing the word “hermaphrodite” or what it means. Scout’s inability to understand
everything she explains adds humor to the story. It is funny that Scout has no idea what strip poker

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.
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or what a hermaphrodite is. Also, seeing the events through a child’s eyes makes the story more
interesting. The reader must watch closely to interpret things that the eight-year-old narrator cannot.
3. How have the childrens’ perceptions of Arthur “Boo” Radley changed? Why have they
changed? The children previously feared Arthur Radley, as many of the other Maycomb citizens do,
and believed the stories they heard about him and his family. Even though Arthur Radley is still
mysterious and the children have not yet seen him, they know he is kind and wants to be their friend.
They realize it is Arthur Radley who has been placing objects in the tree as gifts to them. He repaired
Jem’s pants and brought the children a blanket when they were standing outside in the cold.
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4. Why does Mr. Nathan Radley fill in the knot-hole with cement? How does Jem react to this?
Why? Mr. Nathan Radley knows that Boo Radley has been placing things in the tree for the Finch
children. He fills the hole with cement so that Boo will no longer be able to do this. Jem treasures the
things that Boo has given him. Jem’s strong reaction when Nathan Radley destroys the knot-hole
shows that Jem has become attached to his unusual relationship with Boo. He is upset that Nathan
Radley is trying to cut off any contact with Boo.

Guided Discussion

Discuss some of the key questions and activities in this section. During your discussion with students,
feel free to include questions that are not in the Partner Discussion Guide, such as
 What examples of alliteration did you find? Examples of alliteration include those in chapter 5:
“they spent days together in the treehouse plotting and planning…” and “our tacit treaty…”; in
chapter 6: “…and the darkness was desolate with the barking of distant dogs”; and in chapter 8:
“…the men of Maycomb in all degrees of dress and undress…”


Relate chapters 5 through 8 to the novel’s essential question.
o What evidences of prejudice are communicated in these chapters? Why does the
prejudice exist?
o Can you identify a character who lacks compassion? How does he or she lack
compassion? What might the character do to change?

Literature-Related Writing

Literature-related writing activities may be completed in class or assigned as homework.
A. A legend is a story that has been handed down from the past that many people believe to be true,
even though it cannot be proven. A legend developed around the Radley home in Maycomb. Write a
legend about a person or place in your community.
Sample Springboard Activity
 As a class, identify details of the legend that surrounds the life of Arthur “Boo” Radley and
why the legend developed. Ask questions, such as
o What do many of the townspeople believe about Arthur Radley?
o Why did this legend begin?
o What details about the legend do you think are true? Which are probably not true?

14
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Have students brainstorm a list of places in their neighborhood or community that would
make a good topic for a legend. Like the Radley Place, there may be some facts or hearsay
about the place that make it unusual or mysterious.



After students have chosen topics for their legends, they should create a list of facts about
their unusual, mysterious topics.



Students use their lists and imitate Harper Lee’s descriptions of the Boo Radley legend to
write their legends.

D

B. Would you enjoy living in a town like Maycomb? Why or why not? Write your answer in a personal
reflection of a paragraph or two.
Sample Springboard Activity
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As a class, create a web of the kinds of things one might see, hear, smell, and feel in
Maycomb.



Students use this list to identify the things they would and would not enjoy about living in
Maycomb.

o



C. In Chapter 4, Scout tells what summer means to her. For example, summer is “sleeping on the back
screened porch in cots” and “everything good to eat.” Write a poem about what summer is to you by
create at least five endings to the phrase “Summer is…”

Extension Activities

Extension activities may be completed in class or assigned as homework.
A. Draw a picture of the “tired, old town” of Maycomb.
B. The Finch children enjoyed acting out scenes from books they had read. With the help of a few
classmates, act out a scene from one of your favorite books.
C. Find out more about the Great Depression and how it affected life in small rural towns like
Maycomb. Tell your classmates what you learn.
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Student Name: ____________________________________
Class: ____________________________________

Vocabulary Test for Chapters 1-8
Find the best synonym or phrase to complete each sentence below.
2. If you are amiable, you are
a. friendly.
b. sensitive.
c. funny.
d. curious.

3. A melancholy song is
a. easy to remember.
b. old.
c. sad.
d. beautiful.

4. A synonym for civil is
a. boring.
b. well-mannered.
c. challenging.
d. soft-spoken.

5. If something is tacit, it is
a. implied.
b. truthful.
c. tricky.
d. well-known.

6. A morbid story is
a. a legend.
b. scary.
c. gruesome.
d. about ghosts.
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1. Someone who is malevolent is
a. strong.
b. ugly.
c. courageous.
d. evil.

Write a meaningful sentence for each of the following vocabulary words:
7. illicitly
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
8. immune
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
9. erratic
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

16
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10. dispersed
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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11. refraining
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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12. benevolence
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
13. placidly
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

14. inquisitive
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

15. rigid
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
16. libel
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.

17

To Kill a Mockingbird

Vocabulary Test for Chapters 1-8 Teacher’s Copy
Find the best synonym or phrase to complete each sentence below.
1. Someone who is malevolent is
a. strong.
b. ugly.
c. courageous.
d. evil.

2. If you are amiable, you are
a. friendly.
b. sensitive.
c. funny.
d. curious.

D

4. A synonym for civil is
a. boring.
b. well-mannered.
c. challenging.
d. soft-spoken.

5. If something is tacit, it is
a. implied.
b. truthful.
c. tricky.
d. well-known.

6. A morbid story is
a. a legend.
b. scary.
c. gruesome.
d. about ghosts.
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3. A melancholy song is
a. easy to remember.
b. old.
c. sad.
d. beautiful.

Write a meaningful sentence for each of the following vocabulary words:
7. illicitly
8. immune
9. erratic
10. dispersed
11. refraining
12. benevolence
13. placidly
14. inquisitive
15. rigid
16. libel

18
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Student Name: ____________________________________
Class: ____________________________________

Literature Test for Chapters 1-8
Read each question carefully. Respond to each question with a well-developed paragraph
(introduction, middle, and ending). Be sure to support your answer with details and examples
from the selection.
1. Why is Scout Finch an unreliable narrator? How does this narration affect the novel?
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2. Describe the town of Maycomb based on what you have read so far. Be sure to include the time
and place in which the novel takes place. What are the townspeople like? What kind of
lifestyles do they have?

3. What is Scout like? Describe her relationships with Atticus, Jem, Calpurnia, and Miss Maudie.

4. Describe the legend that surrounds Arthur “Boo” Radley. How have Scout and Jem’s attitudes
toward him changed? Why have their attitudes changed?

5. What does Atticus mean when he tells Scout that “you never really understand a person until
you consider things from his point of view”? Tell about a time when you tried to see a situation
from someone else’s point of view. How did your attitude affect the situation?

© Copyright 2013. The Johns Hopkins University. All Rights Reserved.
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Literature Test for Chapters 1-8 Teacher’s Copy
Read each question carefully. Respond to each question with a well-developed paragraph
(introduction, middle, and ending). Be sure to support your answer with details and examples
from the selection.
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1. Why is Scout Finch an unreliable narrator? How does this narration affect the novel? All of
the events in the novel are told from the point of view of Scout Finch, an eight-year-old girl. Only
Scout’s thoughts and feelings are revealed; the reader must guess what other characters are thinking
or feeling. Since Scout is only a child, she does not understand all the implications of the events that
she shares with the reader. This makes her an unreliable narrator; sometimes the reader or another
character understand an event better than Scout. For example, Scout believes someone is using the
knot hole in the Radley tree as a hiding place, and she never suspects that that person is Boo Radley.
However, both Jem and the reader suspect that Boo Radley has been placing the items in the tree for
the Finch children. This type of narration makes the story more interesting. The reader must read
carefully to interpret things that Scout, the narrator, cannot. This type of narration also makes the
story funny. For example, the reader knows what strip poker is though Scout does not.

2. Describe the town of Maycomb based on what you have read so far. Be sure to include the time
and place in which the novel takes place. What are the townspeople like? What kind of
lifestyles do they have? Maycomb is a small, tired, slowing-moving town in Alabama during the
Great Depression. Many of the townspeople are poor, but they are better off than the country people
who live on farms. Maycomb appears to have changed little over the years. Certain kinds of
behaviors are expected from members of particular families; this is reflected in statements like “he’s
a Cunningham” or “he was a Haverford.” People seem to know one another well; there are few
newcomers to town. People seem to live simple lives. Most people walk to places; few people drive
cars.

3. What is Scout like? Describe her relationships with Atticus, Jem, Calpurnia, and Miss Maudie.
Scout is a tomboyish, lively, outspoken eight-year-old girl. She does not know what tactfulness is
and usually says what is on her mind. She is adventurous and curious. She is also smart and an
excellent reader. Scout seems close to her father, whom she calls Atticus. She respects and admires
him. Jem and Scout are close playmates, though Jem has begun to grow a little distant lately.
Although Jem and Scout have their disagreements, they depend on one another and confide in one
another. Since Scout’s mother died when she was young, Calpurnia, the family’s housekeeper is like
a mother to her. She is Scout’s disciplinarian when Atticus is at work. Though Scout complains
about Calpurnia’s strictness, they clearly have a fondness for one another. Miss Maudie is also a
close adult friend. Scout likes Miss Maudie’s honesty. She enjoys eating Miss Maudie’s cakes and
sitting and talking with her on her porch.
4. Describe the legend that surrounds Arthur “Boo” Radley. How have Scout and Jem’s attitudes
toward him changed? Why have their attitudes changed? Arthur “Boo” Radley’s parents have
kept him inside the house ever since he got into trouble with the law as a teenager. As a young man,
he was imprisoned briefly in the courthouse basement after he stuck a pair of scissors into his
father’s leg. His father took him back home, and he is rarely seen. Scout and Jem have never seen
Boo even though they live next door to him. Most people in Maycomb fear Boo Radley and stay
away from his house. Some people claim he gets out at night and looks in the windows of other
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houses. Jem describes him as being tall with yellow teeth and a scar across his face. Jem also says
that he eats the raw meat of small wild animals like squirrels and rabbits.
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5. What does Atticus mean when he tells Scout that “you never really understand a person until
you consider things from his point of view”? Tell about a time when you tried to see a situation
from someone else’s point of view. How did your attitude affect the situation? Atticus means
that you cannot know a person unless you try to imagine yourself in that person’s situation. Instead
of judging that person, you are able to have compassion. You can also understand the situation better
and respond to it in an appropriate manner. Students’ answers will vary concerning the situations in
which they have practiced this principle.
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