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RESPONDING TO THE CHANGING NATURE OF LITERACY BY PROVIDING
STUDENTS WITH SKILLS THAT WILL ENDURE BEYOND THE CLASSROOM

o

Student Team Literature Discussion Guides are designed to support teachers with organizing literacy
instruction to respond to the needs of diverse student populations while striving to meet the growing
instructional demands of state and district college- and career-readiness standards.

Using whole-class structures, peer discussion, and teacher modeling, this instructional framework
affords students regular opportunities to engage in oral language, critical analysis and exploration of
information extending to real world applications. Students intuitively deepen understanding of content
and develop their inferring and evidence-gathering skills through ongoing exposure to inductive
learning, a powerful strategy underlying higher-order thinking and 21st century skills. Teachers routinely
facilitate small-group and whole-class discussions to help students apply academic language and develop
new insights and perspectives as they read various types of authentic texts. Teachers are also
encouraged and equipped to use a variety of informational texts in conjunction with literary works, and
to provide students with the skills they need to comprehend these increasingly complex texts. Through
reading and writing for different purposes and from multiple perspectives, students move toward the
self-regulated learning and independent thinking required to function in today’s society.
In the midst of the flow of information surrounding adolescent literacy, we recognize the significant role
that motivation plays in the lives of adolescent learners. The instructional design and materials used in
the TDS program enable students to exercise mental processes needed to comprehend, communicate,
reason, evaluate, and persevere. Students take ownership of learning experiences and make choices
within a responsive, student-centered classroom environment.

With the growing demands of the 21st century, the TDS ELA Discussion Guides offer flexibility and
guidance to teachers who seek specific focus and clarity when planning instruction. Teachers are able to
build instructional modules around core reading selections using existing approaches and activities
contained in the Discussion Guides. This approach helps establish historical and factual connections, and
addresses specific assessments, standards and skills in the context of teaching the core reading
selections. Using this method to planning and teaching literacy, classroom teachers and TDS
instructional support staff can effectively collaborate around core approaches to promote achievement
for all students in the 21st century.
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This Teacher’s Manual is part of a research-based, cooperative
approach to teaching literature developed by the Talent Development
Secondary Program at the Johns Hopkins University. This approach,
called Student Team Literature, strengthens students’ thinking,
reading, writing, and social skills. In Student Team Literature, students read quality books and work in learning teams using Student
Discussion Guides that lead them to become critical thinkers, expand their working vocabularies, and broaden their knowledge of
the writer’s craft. Guides are available to support study of over 70
novels, biographies, and short story and poetry collections. Students
read the literature and work through a Student Discussion Guide
using a weekly cycle of instruction.
Each Student Discussion Guide includes the following components:

•Vocabulary Lists expose students to terms they need to know
in order to understand what they are reading.

•Starred High Frequency Words are those that students acquire for their working vocabularies, as they occur often in
many contexts. Students learn to use these words in meaningful sentences that include context clues to show understanding of the new words.

•Writer’s Craft Boxes provide information about aspects of the
writer’s craft (e.g., flashbacks, figurative language) that students encounter in the literature. Craft Boxes can be used as
the basis for mini-lessons.

•Questions and Graphic Organizers lead students to analyze
the literature, organize information, and better understand the
writer’s message.

•Make a Prediction and What If? Boxes lead students to establish expectations about what will come next in their reading.

•Selection Review questions and answers are used by pairs of
students to prepare for literature tests.

•Literature-related Writing suggestions lead students to respond
to literature and try various forms of writing.
•Extension Activities give students opportunities to express
themselves in response to the text through art, drama, research, and other activities.

Talent Development Secondary Program
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•So, You Want to Read More… suggests books for independent
reading that match the one students have read in theme,
genre, or topic.

In addition to these sections, each Teacher’s Manual also includes:
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•About the Author provides biographical information, as well as
listing some of the writer’s other works.

•a Summary of the book or literary work

•a Building Background section with suggestions for preparing
students to read the literary work

•a Preview/Predict/Purpose section with questions that lead
students to establish expectations before beginning to read

•Guided Discussion questions and suggestions for whole-class
discussions

•Listening Comprehension/Read Aloud Connections identifying relevant literary elements and devices and listing short
works that include these features, which teachers can use to
prepare and present Listening Comprehension lessons (a
teacher read-aloud/think-aloud activity that serves as a companion to Student Team Literature)

These materials can be used within or outside the context of the
Student Team Literature program, although we believe teachers
who have been trained in the program make the best use of them.
(Please see below for teacher training contact information.)
About the Literature

The most effective motivation for adolescent readers lies in the
relevance of the literature they are presented. Poor or reluctant
readers are particularly in need of relevance in the written word.
They need to see themselves in the pages they turn.

Today’s adolescents are fortunate; never have they had so much
quality literature available that reflects their experiences, their
problems, and their cultures. The driving force behind Student
Team Literature is making accessible the best of middle grades literature. Discussion Guides have been written for a wide variety of
literary works at every readability level, from high interest/low
readability selections to classic literature used in middle grades
English language arts instruction for over twenty-five years.
Talent Development Secondary Program
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The Weekly Instruction Cycle
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Discussion Guides enable teachers to lead learning teams through
literary works in a cycle of activities that includes direct instruction,
team practice and discussion, and individual assessment. After
careful preliminary vocabulary instruction, students: (1) read a
selected text portion silently; (2) complete (optional) Partner
Reading, which gives poor readers and second language learners
additional practice to build fluency by reading excerpts aloud; (3)
discuss with their partners possible responses to questions and
activities in Student Discussion Guides; and, (4) write individual
responses to the questions and activities.
Discussion Guides and Cooperative Learning

Discussion Guides are designed to be used in the classroom in
the context of cooperative learning. Cooperative learning requires
students to learn and exercise many social and academic skills,
beginning with the most basic, such as active listening and staying
on task. For that reason, introducing students (and teachers, during professional development) to Student Team Literature typically
involves direct instruction in relevant skills. The teacher determines the skills to be taught (one at a time), the order in which
they will be introduced, and students’ readiness to add new skills.
Instruction includes discussion of the skill and its importance;
completion of a T-chart to show what the skill looks and sounds
like (making abstract social skills more concrete for students); and
modeling and role-playing use of the skill. As students apply the
skills in daily classroom activities, teachers monitor and reinforce
their use. Students gradually internalize the skills, creating a cooperative learning climate that has an important positive impact on
classroom management and academic achievement.
Assessment

Three assessment tools are available to teachers who use Student
Team Literature guides. Each week, after quizzing each other in a
process called “Selection Review,” students take literature tests
that require short constructed responses. Vocabulary tests assess
students’ ability to compose meaningful sentences using the high
frequency words they have studied in the context of the literature.
These Selection Reviews, literature tests, and vocabulary tests
are provided on reproducible pages at the end of each Teacher’s
Manual. In addition, students can practice their standardized test

Talent Development Secondary Program
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taking skills in relation to the literary work they have studied by
taking Standardized Reading Practice Tests that are similar in format
to the standardized tests used in school districts throughout the
country. Standardized Reading Practice Tests must be ordered separately.

The Talent Development Secondary program offers Teacher’s
Manuals, Student Discussion Guides, and a Standardized Reading
Practice Test booklet including reproducible assessment pages.
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Ordering information

•To place an order, call 410-516-4339 or email tds@jhu.edu. The
complete Talent Development Secondary materials catalog is
available online on our website (see below).

•For teacher training or more on our English language arts, math,
science, or social studies programs, contact Maria Waltemeyer
at 410-516-2247 or mwaltemeyer@jhu.edu
•Also visit our website at
www.talentdevelopmentsecondary.com/curriculum

Talent Development Secondary Program
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The Giver
Ab o u t
T he Au t h or

By Lois Lowry

TEACHER’S MANUAL
Suggested length of time to be spent on this novel: 4
weeks
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Lois Lowry was born
in 1937 in Hawaii.
She learned to read
before she was four
years old, and
decided to become
an author. “I remember the feeling of
excitement that I had,
the first time that I
realized each letter
had a sound, and the
sounds went together
to make words; and
the words became
sentences, and the
sentences became
stories. I was very
young--not yet four
years old. It was then
that I decided that
one day I would write
books.” Lowry's father, an officer in the
Army Dental Corps,
was away from home
during much of
Lowry's childhood.
“That's probably why
I've written a terrific
father figure into
almost all of my
books -- sort of a
fantasy of mine while
growing up,” she
says. Lowry skipped
two grades and was
the youngest, usually
the smallest, in every
grade. She attended
Brown University for
two years, then left
school to marry. She
raised four children
(cont.)
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Summary

The Giver tells the story of Jonas, a twelve-year-old boy who lives in
a futuristic community strictly organized and governed by a Committee of Elders. In Jonas’ community, everything is predictable,
orderly, and painless. However, the people have no choices, no
memories of the past, no color, no music, and no deep emotions.
At age twelve, every person is assigned a role in the community.
When Jonas’ turn comes, he is selected to be the community’s
new Receiver of Memory. Only the Receiver carries the community’s memories of pain, pleasure, and love.
When Jonas begins his training with the Receiver (who now tells
Jonas to call him the Giver, as he considers Jonas the new Receiver) his whole view of the community is turned upside down.
He begins to realize that his community is not humane; that the
people can never really be happy; and that the true meaning of
love and family are foreign to all but himself and the Giver.

Jonas realizes, with the Giver, that things must change. But
change will demand a heavy price from Jonas, who must leave the
safety and security of the community forever. He and the Giver
begin to devise a way for Jonas to escape the community, leaving
the memories behind to be absorbed by the people.
When Jonas’ little brother Gabriel is scheduled for “release” (execution), Jonas abandons his carefully designed escape plan and
flees, taking the toddler with him. As Jonas pedals away in search
of the elusive Elsewhere, he learns about sacrificial love and true
community.
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Ab o ut
T h e Auth or
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(cont.)
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and worked as a freelance writer and
photographer before
becoming a novelist.
Lowry won the 1994
Newbery Medal for
The Giver. She once
told an interviewer
that her purpose was
in writing books for
young people was “to
make a reader feel
less alone... Adolescence is very often a
painfully lonely time;
and it is a time when
communication is
difficult. A book can
be a vehicle for
communication; and
a book can alleviate
the sense of isolation
that sometimes
makes growing up
lonely.” Other books
by Lois Lowry include
A Summer To Die;
Find a Stranger, Say
Goodbye; the Anastasia Krupnik series;
Autumn Street; The
One Hundredth Thing
About Caroline;
Rabble Starkey;
Number the Stars; and
Your Move, J.P.! She
has also written two
other books that go
with The Giver:
Gathering Blue and
Messenger.

It is not surprising that The Giver has won a handful of national
awards: it is thematically rich, extremely well-crafted, and both
timeless and timely. The book interweaves themes of freedom
and control, love and sacrifice, community and individuality, and
belonging and rejection. To introduce the book, challenge students
to envision their own utopia, an ideal community they would design and inhabit. What would such a community look like? How
would individual freedom and self-determination dovetail with the
concept of conformity and self-sacrifice for the community?

Tell students that The Giver is a science fiction novel; it is set at an
indefinite time in the future. Some science fiction focuses on possible technological advances that could occur in the future, but
this novel is more interested in ways that society itself, and social
relationships, might be different in the future. Encourage students to pay attention to clues – some of them quite subtle –
about ways that Jonas’ society is different from ours. Science fiction writers usually base their speculations about the future on
trends that they observe in our world today. Encourage students to
think about present-day trends that the author might have been
thinking about when she imagined how a future society would
work. Students will also notice that in some instances the author
makes up new words, or new ways to use old words, which she ascribes to this futuristic society. The meaning of the new words is
usually fairly easy to guess, but in some instances their exact
meaning becomes clear only gradually.

Listening Comprehension/Read Aloud Connections

Basic plot elements, including exposition, conflict and complication, and a subplot, are highlighted in this novel . For examples of
plot elements, read Kate Duke’s Aunt Isabel Tells A Good One,
Judi Barrett’s Cloudy With A Chance of Meatballs, Bernard
Waber’s Ira Sleeps Over, William Hooks’ Moss Gown, or Ralph’s
Secret Weapon by Steven Kellogg. Suspense is also an important
feature of The Giver. A good example of suspense is found in
Rachel Isadora’s At the Crossroads.

Talent Development Secondary Program
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Preview/ Predict/ Purpose

D

S o , Yo u
Wa n t To Read
More

Have students predict what might happen in the story. What does
the Giver give the community? How will Jonas’ special training
change his life?
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If you enjoyed The
Giver, you may enjoy
A Wrinkle in Time by
Madeline L'Engle,
which describes the
adventures of several
children who travel
back and forth in
time, or The House of
the Scorpion, a science fiction novel by
Nancy Farmer.

To preview this novel, have students read and think about the
front and back covers and the title of the book. What would it be
like to live in a “perfect” world? What could this mean? Why is
one member of the community called the Giver? How would you
describe the face of the man on the cover?

Talent Development Secondary Program

Encourage students to use their predictions to set a purpose for
reading, such as “I’m going to read to find out what happens to
Jonas in his ‘perfect’ community.”

4

TEACHER’S MANUAL

Chapters 1-5

Discussion Guide #1
Chapters 1 - 5 (pages 1-39)
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Write the starred words on the VOCABULARY LIST on the next
page and their definitions on chart paper or sentence strips that
will remain posted throughout the time that students work on the
Discussion Guide.

Prepare a Vocabulary Prediction Chart (see illustration below) for
students to complete after you have introduced the reading selection and the VOCABULARY LIST, and before they have begun to
read. The chart contains categories into which starred words from
the list are to be placed. Students predict how each starred word
relates to the reading selection, or if it is impossible to predict its
relationship. Categories can be adjusted according to the type of
literature being read.

Setting

Characters

Starred Words:

Action

distraught
apprehensive
irony
intrigue
aptitude

No Prediction

First, read aloud the list of words in the order in which they appear.
Second, reread the words and have students repeat each one after
you. Third, ask students if they know the definitions of any of the
words. Confirm correct definitions, or, in the case of multiple
Talent Development Secondary Program
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meaning words, identify definitions that match the context in which
the words are used in the story. Next, ask students if they recognize
parts of unfamiliar words. If students’ decoding skills are below
level, stress at this time the sounds of syllables — especially in
starred words. In all cases, use this time to focus on identifying the
meanings of any prefixes, suffixes or roots that are contained in unfamiliar words, and lead students to formulate definitions based
upon the meanings of their parts. (Prefix, suffix, and root meanings
are provided in the glossaries for starred words that contain easily
identifiable word parts.) Finally, provide definitions for any words
that remain undefined. (Definitions of starred words are in the
glossaries that follow the Vocabulary Lists. Definitions are not
provided for the other words in the Vocabulary Lists.)

5

Reread the list in random order and have students repeat each
word after you. Then point to the words in random order and have
the students pronounce each one without your assistance. Return
to any words that students have difficulty pronouncing until they can
pronounce them correctly. This process will be repeated each day
that students are working on a particular Discussion Guide, so if
students still have difficulty pronouncing some of the words, they
will have other opportunities for practice and correction.
Next, lead students in completing the Vocabulary Prediction Chart.
The importance of this activity lies in encouraging students to make
logical connections between what they have been told about the
reading selection and specific vocabulary words. Being correct
about predictions is not important; the thought process required
to make predictions is. The graphic organizer should be put on
chart paper so that the list can remain posted as students read the
section of the reading selection in which the words first appear. Introduce words in subsequent Discussion Guides similarly.

Vocabulary List A
*distraught (p. 4)
*ironic (p. 2)
soothed (p. 9)
palpable (p. 3)
*intrigued (adj., p. 1)

Talent Development Secondary Program

*ritual (p. 5)
transgression (p. 9)
*aptitude (p. 15)
navigational (p. 2)
*apprehensive (p. 4)

hatchery (p. 4)
*disposition (p. 7)
supplementary (p. 7)
prominent (p. 8)
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Glossary of Starred Words
distraught - very upset; troubled; frantic

ironic - mocking; sarcastic
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apprehensive - nervous; uneasy; somewhat worried

intrigued - curious; very interested
aptitude - a talent; a gift

Sample Meaningful Sentences for Starred Words

1. Mom was very distraught when she lost her bus pass because
she had no money to buy another one, and she needed it to go
to work.

2. I was excited about taking karate lessons, but also a little apprehensive because I didn’t know whether or not I would do well.
3. “So, Sherman, did you get your beauty sleep this morning?”
the teacher asked in an ironic tone, as she handed him a detention slip for being late for the third time that week.

4. Maria has spent hours looking through her library book because
she is so intrigued by the many different and unusual creatures
found in the insect world.
5. Jorge has a great deal of musical aptitude, but he needs to
study and practice his instrument in order to turn all that natural talent into real skill.

Talent Development Secondary Program

TEACHER’S MANUAL
Chapters 1-5

7

The Writer’s Craft

In the first part of a story, the exposition, the author sets
the scene. We learn about the characters and the setting –
the time and place in which the action occurs. We learn
some of the background of the story. We might begin to
suspect what problems the characters will have to face – in
other words, the story’s conflict.
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Expos ition and Flas hbacks

Often, the writer may use flashbacks to do this. Flashbacks
are descriptions of events that occurred before the beginning of the story itself. The writer can bring these up
through a character’s memories, or through conversations
or dreams. When you read a story containing flashbacks,
make sure you know which events are taking place at the
time of the story, and which ones took place earlier.
As you read this section of The Giver, see how much you
can learn about Jonas, his family, and his friends. Also see
how much you can learn about Jonas’ community (the setting of the story). Where do you think the conflict in the
story might come from?

Talent Development Secondary Program
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D I S C U S S I O N Q U E S T I O N S A N D AC T I V I T I E S

1. Describe the setting (time and place) in which this story occurs. Why do you think the incident with the unidentified
plane is so frightening to Jonas? The story takes place sometime in the future. The setting is Jonah’s community, but we
are not told its name or geographical location. The community
is very tightly governed, and Jonas knows that planes are not
permitted to fly over the community. This security breach
alarms him. Like other community members, he is confused
and deeply unsettled by any departure from the expected
rules.
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Section I. Read chapters 1 and 2 (pages 1-19). Discuss the answers to the questions with a classmate. Then write your answers
independently.

2. Although Jonas and Asher are good friends, their personalities are very different. In the Venn diagram below, list some
similarities and differences between Jonas and Asher. Some
possible answers are shown.
Jo nas

studious and
thoughtful
careful in
his use of
language

Both

Asher

11 years old

like to have fun

carefree and
absentminded

friendly and
cheerful

often mixes
up his words

3. List several rules that the people in Jonas’ community must
obey. Answers may vary. Possible answers include the following: Aircraft are not allowed to fly over the community. Community members must obey the Speaker instantly. Community
members must use precise language. Apologies are required
for all offenses. Each family may have one male and one female child. It is forbidden to hide feelings. Infants are not to be
called by name until they undergo the Naming Ceremony in December. The Committee of Elders assigns young people their
jobs at the ceremony that takes place in December of their
twelfth year.
Talent Development Secondary Program
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Prior to that time, children are expected to do volunteer service
in whichever workstations interest them.
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4. What are some of the rituals in Jonas’ community? What is
their purpose? The telling of feelings encourages communication and bonding between family members, At the same time,
it means that no feelings are ever allowed to remain private.
Yearly ceremonies in December mark the passage of children
from one age group to another, including changes in their privileges and responsibilities. The ceremony of Twelve marks the
end of childhood.
5. What job does Jonas’ father have? Why did he break a rule
at his job? Jonas’ father is a Nurturer who takes care of babies during their first year of life. He has been worried about
one of the male Newchildren who is not doing well. Jonas’ father looked up the name of the struggling Newchild, number
Thirty-Six, even though the child has not been publicly named
at the Naming Ceremony. He did this because he thought that
calling the child by name might provide better nurturing.

6. List the different reasons that can lead to someone being
“released.” What is the same in all cases? What is different,
depending on the circumstances? What do you think the
term “released” really means? Several different situations
can lead to someone being released. Newborn children may be
released if they are seen as not developing normally. This is
considered a sad situation, because they have not had a
chance to enjoy life in the community. When the elderly are released, however, there is rejoicing as the community celebrates a life well lived. In all other cases, however, release is a
punishment. An adult may be released for making a grievous
error, such as that of the pilot who mistakenly flew a jet over
the community, or for deliberately breaking the rules a third
time after two warnings. In this case, the release is considered
a sign of terrible failure and disgrace. These situations are
never again mentioned afterwards. Answers may vary as to
what students think the term “released” really means (see
Guided Discussion, below).

Talent Development Secondary Program
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Guided Discussion:
M a ke A
P red ic t io n:

D
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What job do you think
Jonas might be assigned at the Ceremony of Twelve?
What about Asher?

Discuss some of the questions in Section I. In addition,
feel free to include in the discussion questions that are not
in the Discussion Guide, such as: Did you notice any new
words, or old words used in new ways, in the chapters we
read? One new word is the compound word “newchildren,”
used to describe infants who have not yet undergone the
Naming ceremony and have not yet been placed in families. One word that is used with a change in meaning is the
word “released.” Although answers to question #6 may
vary, many students may have guessed that “released”
means “killed.” This is carried out because the persons
concerned are considered too flawed to continue living (as
in the case of newborns), no longer useful to the community (as in the case of the elderly), or unworthy of life because they have committed unpardonable crimes or
mistakes (as in the case of the pilot who misread his instructions and flew over the community). If students are
still unsure of the meaning of the word, do not confirm or
deny their guesses; encourage them to keep reading to
find out whether or not they are right.

Another word that is used in an unusual way is the word
“animals” (pp. 5-6). We read, “Neither child knew what the
word meant, exactly,” and later (p. 18) the children’s “comfort objects,” a bear and an elephant, are described as
“imaginary creatures.” Ask students what these comments
imply about Jonas’ community. (They suggest that the
members of the community have no knowledge of real animals and do not even know exactly what the term means.)
Ask students to describe the Committee of Elders and tell
what it does. The Committee of Elders governs the community. This includes making Assignments and approving applications for Newchildren. Also ask students, What does
Jonas’ community value? What is missing in the community? How can you tell? Would you like to live in Jonas’
community? Why or why not?

Talent Development Secondary Program
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Return to the vocabulary prediction chart, and use it to check
the predictions students made prior to reading this section of
the reading selection. Remind students that, even if their predictions did not prove true, the value was in making them.

Vocabulary List B
*hoarded (p. 23)
*gravitating (p. 26)
rarity (p. 21)
tabulated (p. 28)
chortled (p. 33)
*infraction (p. 34)
chastise (p. 20)

nondescript (p. 24)
*glared (p. 20)
lurk (p. 21)
*bewildered (adj., p.
23)
mystified (p. 24)
reflective (p. 25)

hovered (p. 25)
hasten (p. 27)
regulated (p. 26)
serene (p. 29)
murky (p. 36)

Glossary of Starred Words

hoarded - saved in a safe place; kept in reserve
glared - looked at angrily

gravitating - being attracted to; tending to move toward
bewildered - very confused

infraction - the breaking of a rule or law

Talent Development Secondary Program
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Sample Meaningful Sentences for Starred Words
1. Jonathan hoarded his candy in a small bag in his dresser
drawer to keep it away from his little sisters.

3. As the afternoon wore on, the children began gravitating toward the snack bar, drawn to its delights like bees to a honeycomb.
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2. I glared at the bullies as they walked away with my lunch
money, my eyes blazing with helpless anger and frustration.

4. Mr. Dieter was completely bewildered by Sharnae’s angry outburst because he thought she was happy with her job and he
didn’t understand what had gone wrong.

5. Mrs. Saunders just gave John a warning the first time he disrupted the class, but at the second infraction she moved his
desk and gave him a note to take home to his parents.

D I S C U S S I O N Q U E S T I O N S A N D AC T I V I T I E S

Section II. Read chapters 3-5 (pages 20-39). Discuss the answers to the questions with a classmate. Then write your answers
independently.

1. How does Lily’s mother react when Lily says she would like
to be a Birthmother? Why? What is different about the way
children are born and cared for in this community? Lily’s
mother does not want her to be a Birthmother because it is not
considered an important position and is not given much honor.
Also, a girl is a Birthmother for only three years and then she
works at physical labor for the rest of her life. We learn from
this conversation that childbearing is completely separate from
family life in the community. It is simply a job like any other.
The Birthmothers have no interaction with the babies after
they are born; they do not even see them. As we saw in chapter
2, the babies are cared for at the Nurturing Center until their
Naming, when they are assigned to a “family unit.”
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2. How are people corrected for minor infractions in Jonas’
community? Why was Jonas corrected (p. 23)? Why had
Jonas taken the apple home? When someone in the community commits a minor infraction, the Speaker makes a general
announcement as a reminder of the rule that was broken. Although the offender’s name is not mentioned, everyone usually
knows to whom the announcement is addressed. This humiliation is enough to bring offenders into line without ever being
personally reproached for their errors. Jonas was corrected for
taking home an apple he had picked up at the recreation area.
Jonas took the apple home because he was puzzled or mystified
by it. As he was throwing it to Asher, its appearance had changed
in a way he could not understand. Asher had not noticed anything different about the apple.

13

3. Why does Jonas look forward to doing volunteer hours so
much? Why does he like to work in the House of the Old?
Jonas looks forward to volunteer hours because this time is
less structured than the rest of his day. He can choose where
to work and sometimes works alongside his friends. He likes to
work in the House of the Old because he enjoys being with
people, and he likes the feeling of safety in the Bathing Room
and the way the old people trust him.

4. Why has Jonas never talked with his friend Benjamin about
his successful work in the Rehabilitation Center? Why do
you think the community has a rule against bragging? How
is this similar to the rule about “rudeness” that Lily broke by
mentioning Jonas’ unusual eyes (p. 20)? Jonas has never
talked with Benjamin about his work because it would be almost impossible for Benjamin to participate in such a conversation without inadvertently bragging. Bragging - like praising –
highlights an individual’s qualities that are different or unique.
Since Jonas’ community values sameness, not individuality,
this is discouraged. The rule against “rudeness” is also based
on the same unwillingness to focus on qualities that make
someone different from others.
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5. What are Stirrings? How does the community respond to
them? How does this relate to the rule about nakedness (p.
30)? Stirrings are the beginnings of sexual feelings that young
adults experience. As soon as people begin to experience
these feelings, they start to take pills to eliminate their sexual
drive. This is entirely consistent with the community’s rule
about nakedness. It is against the law for children or adults to
look at another person’s nakedness (except for the very young
or the very old). The author tells us about this rule because it
is significant and strange. Apparently even married people do
not ever see each other naked, and probably do not have a
sexual relationship (since we also know that babies come from
birthmothers at the Birthing Center).

6. The author of The Giver uses unusual words to describe family and social relationships and everyday objects. Some of
our terms for these relationships and objects are listed in
the T-chart below. For each term listed in the left column,
give the term used in Jonas’ society in the right column. How
do these terms affect the mood or feeling the story gives
us? Some possible answers are shown.
Our Terms

Jonas’ Community’s Terms

baby

newchild

boy

male

family

family unit

husband or wife

spouse

friends

group of Elevens

home

dwelling

bedroom

sleeping room

The terms used in Jonas’ community create more emotional distance between the characters in the story. The words are very precise, but they are stripped of much of their emotional meaning for
both characters and readers.
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Will Jonas’ Stirrings
return? Does Jonas
want them to return?

Discuss some of the key questions in Section II. In addition,
feel free to include in your discussion questions that are not
in the Discussion Guide, such as: What do you think happened to Jonas’ apple? Can you find any clues in the story?
Answers may vary. An important clue is the descriptive
phrase, “The same nondescript shade, about the same
shade as his own tunic.” As the story continues, students
will realize that the members of Jonas’ community no
longer perceive color. (Remember that Jonas’ eyes were described as being of a “light shade,” in contrast to the “dark
shade” more common in the community; color was not
mentioned at all in the description.) However, it is unlikely
that students will guess this at this point; if they do not,
don’t give the answer away – let them find out as they read
on.
Ask students to list any further insights they have gained
about “Release” in Jonas’ community from reading these
chapters. Most of this information is found in Jonas’ conversation with Larissa (pages 31-32). We learn that the Release
of the Elderly is celebrated publicly with other residents of
the House of the Old. The person to be released is honored
and his or her life is recounted. There is a toast, a cheer,
and a song. Then the person walks through a special door
into the releasing room. However, we realize that no one,
outside of the committee of elders, knows exactly what occurs at the actual release, or where those released go.
More specifically, we learn that children are not allowed to
attend the ceremonies. Ask students if they have any more
guesses as to what release involves. By this time, most of
them will probably be guessing that “release” is a euphemism for killing, but again, do not confirm or reject students’
hypotheses. Instead, stimulate their thinking as necessary
with auxiliary questions such as, What makes you think so?
Are there any other clues about this in the text? Does anyone disagree? Then tell students that they will learn more
as they continue to read.

continued...
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If time permits, also ask students such questions as, How
is your life different from Jonas’ life? What would be the
benefits of living in Jonas’ community? What would be the
drawbacks? Answers will vary; if possible, allow time for a
lively and extensive discussion.

Vocabulary Prediction Check-up

Return to the vocabulary prediction chart, and use it to check
the predictions students made prior to reading this section of
the reading selection. Remind students that, even if their predictions did not prove true, the value was in making them.

Selection Review

1. Describe the setting of this novel. List some of the rules and
rituals of Jonas’ community. This book is set in the future.
Jonas lives in a small community that has many rules that
must be obeyed. Each family is allowed two children, a boy and
a girl. Children are grouped by age. The age groups move up to
the next stage each year at a special ceremony. Between the
ages of eight and twelve, children do many hours of volunteer
work according to their interests. Community members must
use exact language to describe their experiences. Every
evening, each family has a time to share feelings. Each member must share any strong feeling he or she had during the
day. Community members must not brag or call attention in
any way to ways that people are different. This is considered
rude. Except for small babies and the very old, people are not
allowed to see one another’s nakedness.
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2. What happens when minor rules are broken in the community? Give examples. How do community members respond
when they are corrected? Often, parents and teachers correct
minor infractions. In other cases, the Speaker makes a general
reminder announcement over the microphone. He does not
mention the name of the person involved. Anyone who breaks
a rule must apologize for his or her mistake. Community members answer, “We accept your apology.”
3. List the reasons why people in the community are “released.” Tell how the community views different types of release. People are released for three different reasons. Small
babies can be released if they do not grow and develop as they
should. When this occurs, there is a sense of failure and sadness. People are sorry the infant will not have a chance to grow
up. They also wonder whether there was something they could
have done to help the baby. The elderly are also released. At
this type of release, people honor and celebrate the life that
the person has lived. Finally, adults may be released as punishment for making serious mistakes, or for repeatedly breaking the community rules. This type of release is so shameful
that people in the community never speak of it again.
4. Describe Jonas and his family. What big event is coming up
in Jonas’ life? Why does Jonas feel nervous about it? Jonas
is a thoughtful eleven-year-old boy. His father is a Nurturer who
cares for tiny babies. His mother works in the Department of
Justice. Jonas’ little sister, Lily, is seven years old. Jonas will
soon become a Twelve at the special annual ceremony. He will
be assigned the job he will do as an adult so that he can begin
to train for it. He feels nervous because he has no idea what
job he will be given.

5. What is unusual about the way families are set up? How
does the community handle feelings of sexual attraction? In
the community, the committee creates families. Women called
Birthmothers have the babies, but never even see them. Instead,
the infants are cared for at the Nurturing Center. At the Naming
Ceremony that occurs during their first year, they are assigned
to families. Sexual attraction has no place in the community.
When young people begin to feel attracted to those of the opposite sex, they are given special pills. They take the pills their
entire adult lives to make these “Stirrings” go away.
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Literature-Related Writing

1. Write a letter to the Committee of Elders requesting that the
bicycle riding age rule be changed. Give your reasons.

2. If someone were to tell about your life during your Ceremony of
Release, what would he or she say? Write the speech that
would be given describing your youth, adulthood, career, and
family life.

Extension Activities

1. Obtain a recommended reading list from your school, or a listing
of movies currently showing in your area. From what you know
about Jonas’ community, which of these books or movies would
be allowed? Would these things be allowed at all? Explain your
conclusions to your class.
2. Use the descriptions provided in the book to draw a picture or
make a map of Jonas’ community.

3. Using the information you have been given in the story, can you
guess approximately how many people live in Jonas’ community? There are fifty newchildren born each year into Jonas’
community. Each family is allowed only two children, and not
all adults have children. Also, there are people living in the
House of the Old.
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1. List four rules that Jonas’ community follows. Students should
list any four of the following. The community has rules on how
family units are created. Every newchild is placed in the Nurturing Center for its first year. People must apply for spouses
and children, which are assigned by the Elders. Families may
have one male and one female child. Adults and older young
people take pills to suppress any stirrings of sexual attraction.
The elders also assign people their jobs. Children must do a
required number of volunteer service hours between the ages
of eight and twelve. They are not allowed to ride bicycles until
age nine. Feelings must be shared following the evening meal.
People are not allowed to brag or to refer to any characteristics
that set others apart as different. Other answers are also possible; accept any that are supported by the text.
2. How does the community view differentness? Give an example. The community values sameness, not individual differences.
Answers will vary, but may include the incident when Jonas
considered Lily rude for mentioning his different, light-colored
eyes. Children dress alike according to their ages; the color of
Jonas’ tunic is described as “nondescript,” and all females
under nine must wear hair ribbons. Jonas is uncomfortable
mentioning his friend Benjamin’s accomplishments, since
these set him apart from others.
3. Why is Jonas apprehensive about the Ceremony of Twelve?
Jonas is apprehensive about the Ceremony of Twelve because
he will be given his adult Assignment, which will determine his
job for the rest of his life. He will begin to train for his new job,
and will no longer spend his time with his Group of Elevens in
recreation or volunteer hours. Jonas is also apprehensive because he does not have any idea what his assignment will be.
4. In Jonas’ community, where do babies (newchildren) come
from? How do they become part of a family? Newchildren
are born at the Birthing Center to Birthmothers who never see
the children. They are then taken to the Nurturing Center,
where they are kept until they become Ones at the Ceremony
in December. At that time they are assigned to families who
have been approved to raise children.
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5. What is Jonas’ father’s job? What rule did he break? Jonas’
father is a Nurturer and takes care of the community’s Newchildren at the Nurturing Center. No one is supposed to know
the names of individual Newchildren until the Naming Ceremony, which happens when the children turn one year old. His
father broke a rule by looking up one of the Newchildren’s
names on the list.
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